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ABSTRACT 

This expl'-ratory study investigated which 
characteristics of a principal are identified as effective by 
teachers in the same school setting. The data were obtained from the 
Schools and Staffing Study of 1988, from the National Center for 
Education Statistics (NCES). The Teacher Questionnaire of the Schools 
and Staffing Survey (SASS) questioned 52,000 teachers and their 
principals in 9,300 public schools in the 1987-88 school year. Using 
only public school responses by teachers that could be linked to a 
particular principal reduced the sample size to 39,014 teachers. Each 
teacher's responses on a Likert-like scale of 18 items were summed to 
create a scale assessing perceived principal effectiveness (PPE) - The 
PPE composite scale yielded a Cronbach's Alpha of .9024, 
demonstrating a strong internal reliability coefficient. Findings 
indicated that principals with only a B.A. degree who were young, 
less experienced, lower salaried, female, and held elementary 
principal ships in smaller communities were perceived by teachers to 
be more effective. Cautions about these findings are made until the 
PPE scale can receive an external validation- A second study of 
principals' perception of their time usage and its relationship to 
teachers' perceptions of effectiveness did not reveal any 
relationship between time usage and principal effectiveness. The 
appendix includes: Schools and Staffing Survey — School Administrator 
Questionnaire, 1987'-88 an^l Schools and Staffing Survey — Public 
Teachers Questionnaire, 1987-88. (14 references) (CRW) 
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ABSTRACT 



This exploratory study investigates which characteristics di a principal are Identified as effective 
by teachers in the same school sening The data are obtalf>ed from the Schools arxJ Staffing Study of 
1988 from the National Center for Education Statistics (NCES) of the U.S. Department of Education. The 
Teacher Questionnaire of the Schools and Staffing Survey (SASS) pinioned 52.000 teachers and their 
principals in 9,300 public schools in the 1987-88 school year. UsJr»g of^y public school responses by 
teachers that could be linked to a particular principal reduced the sample size to 39,014 teachers Each 
teachers responses on a Likert-like scale of eighteen hems were summed to create a scale assessing 
perceived principal effectiveness (PRE). The PPE composite scale yielded a Cronbach's Alpha of .9024. 
demonstrating a strong iniernai reliability coefficient. 

A strategy was devised of comparing principals' mean PPE scores of effectiveness, and 
comparing them on some anribute, such as urban status. A statistical procedure developed by WESTAT 
(1988) termed "WESVAR" produced weighted estimates and standard errors using a subroutine of the 
computer program Statistical Analysis System. Results from the WESVAR procedure permit examination 
of PPE means from the four effectiveness groupings and comparison of the groups on any given 
attribute, and the standard errors can be used to reveal significant differences in the estimates. 

The ana'vses were earned out in three distinct phases Principal anributes and mean PPE were 
first examined fo^ degree status previous teaching assignment, experience, salary', sex, race, hispanic 
origin, and age Nexi to be examined were school characteristics, such as school size, school type 
(elementary, secondary, community type, percent of compensatory children and percent of cfiildren 
rece'.mg free lunch and the percent enrolled in cc^lege preparatory classes. Finally, an analysis is made 
of the principal s activity profi'e, in terms of how he perceives his time usage. 

The results ol the WESVAR procedure for the principal's attributes were as follows: principals 
with only a B A degree, who were younger, less experienced, lower salaried, female, and held 
e'emonta'^- principa'ships in smaller communities had higher (PPE) scale scores than other principals 
with the results statistically significant at the .05 level. 

Considerable tentativeness must be applied to the findings until such time that replications 
con'irm the externa! vahdi;) of the Perceived Principal Effectiveness (PPE) scale with school 
representative sample sizes of teacher respondents. In addition, a great deal of work must still be 
conducted to examine possit:!? interactions between the variables of interest. If teachers do perceive 
lesf excr'iencec less ceg^eed pnncipa's as more effective, the results have broad implications for 
eJ^ca: V- Cors'de- tne impiicaticn tha' higher paid principals are perceived as less effective b> 
\eaz-.e-l It ma, be tnat thor higher rates of compensation (in an organiiation where all salaries are 
public informationi alone account for perceptions of lower effectiveness. 

The second findma ol interest is how principals perceive their time usage, and how that relates 
to teachers perceptions of' effectiveness Suprisingly, differences in the work profiles of principals did not 
affect scores on the PPE Perhaps principals simply do not have accurate recolleclions of the number of 
hours they spent in the last week on differing school-related activities Or perhaps the survey did not 
represent a typical week For whatever reasons, the anticipated firading that- principals who spent less 
time on administration (budgeting, building management, scheduling, etc.) are more effective simply did 
not materialize 



BEST COPY AVAILABLE 



3 



*• Effective Princlpafs ** 



I. Objectives of the Research 

The School and Staffing Survey (SASS) of the National Center for Education Statistics (NCES) ol 
the U S Department of Education is the most thorough and comprehensive survey in the history of 
American education concerning the school workforce. SASS is an integrated series of surveys of public 
and private schools, school districts, schod principals arxj teachers, questioning 52,000 teachers and 
their principals in 9,300 public schools. The survey was administered for the first time in school year 
1987-88 The purpose of this exploratory research was to Irrvestigate whether principals who scored 
more high'y on an effectiveness scale possessed similar characteristics or beliefs. A subsidiary question 
was the degree to which the SASS data could be used to construct a reliable scale of a school 
principal s effectiveness as perceived by members of his teaching staff. 
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II. Literature Review 

There has been confusion in the research literature regarding effective principals, in part 
because such principals have been perceived as a componert of effective schools. The effective schools 
literature, so well advocated and portrayed by Ronald Ednwnds unti his sudden premature death, 
portrayed the principal as perhaps the crucial actor responsible for making the school more effective 
Early 1980'S research studies typically Identified effective schools, I.e., those whose minority student 
body achieved at the same levels as the non-minority student body, arxJ examined the beliefs, 
characteristics and actions of principals in such schools. Ron Edmonds' five basic characteristics of 
effective schools were a strong, improvement-minded principal, high expectations, an orderty 
environment, focus on academic skills, and monitoring of student progress). 

Robinson (1985) summarizes a cluster of studies that has come to be called the "effective 
schools research" that proport to demonstrate the basic differences In principal behavior between 
effective and noneffective schools. According to Robinson, principals In effective schoois are 
characterized as being weli organized, making frequent classroom \rtsits. and conveying high 
expectations for students and staff. Effective schoois have an orderty school climate, discipline that is 
clear firm, and consistent, and parental invcrivemeni In stixJent learning. 

The initia' studies of the effective principal were promising. Ogawa arxS Hart (1985) used a 
saiT^pie of elementary and high schools to investigate principals' Influence on student achievement test 
scores Using analyses of variance to estimate principals' effects while controlling for environmental and 
organizaiiona' factors, they found thai principals exert a small but significant influence on school 
performance Using data f'om seven California elementary schools. Hallinger and Murphy (1983) suggest 
that effective instructional leadership by school principals Is sensitive to school socioeconomic status 
and m low SES schools it involves the type of administrator advocated by Edmonds. 

Data from A5 Arizona schoois were analyzed to determine the relationships between three sets 
of independent variables (organizational structure, leadership style, and environmental characteristics) 
and the dependent variable (organizational effectiveness as perceived by principals and teachers) 
(V.'honon, 1983). Using the school as the unit of analysis, responses to an adaptation of Motts 
Organizational Eflectueness Questionnaire were obtained from 45 principals and 364 teachers (selected 
throJ2h a 20 pe-ceni random sample of teachers at each school). The data analysis procedure included 
rr-.j- p e inca^ reo-ess r'- Among the findings were' (l) the three sets o* variables, taken together a^e 
s.'^-^ ''^ca'^'.'y re;aiii to pe-ce .ec effectiveness, leadership style being the most powerful predictor ana 
{2 " r -^Z'? ^cma' zed u^-e sr^jo' s organizational structure, the greater the teachers perception that 
the school was effective 

However, not ever>' study was favorable. To assess the effects of principal turnover on school 
effectiveness at elementary and secondary levels, the operations of schools that changed principals were 
compared to those that retained principals (Miskel and Owens, 1983). A project conducted at 89 
schools in a midwestern state--37 schools with new and 52 with continuing principals-sampled the 
opinions of teachers on organizational and instructional effectiveness by means of variously derived 
indexes that measured the perceived organizational effectiveness, and Indicators of job satisfaction After 
the scored responses were averaged, no evidence was found ehher that principal succession has a 
significant effect on structural linkages or that succession Increases or decreases organizational 
effectiveness 

The research literature following these early works typically became exhortatory. urging that 
principals adopt the beliefs and actions of what was thought to represent effective principals. The typical 
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paper presents summaries of selected articles and research reports that address the roJe of the principal 
In areas of instructional leadership.teacher evaluation. arxS student achlevefTwnt. 

Effective schools have effective leaders. Much of what the school does 
to promote achievement is within the prindpaTs power to Influence and 
control Specif icaliy. there are six leadership behaviofs that have been 
consistently associa'ted with schools thai are w^l managed and whose 
students achieve. Effective principals: 1. EMPHASIZE ACHIEVEMENT, 
They give high priority to activities, Instruction, and materials that foster 
academic success Effective principals are visible and bwolved in what 
goes on in the school and its classrooms. They convey to teachers their 
commitment to achievement. 2 SET INSTRUCTIONAL STRATEGIES, 
They take part in instructional decision maicing and accept responsibil'ity 
for decisions about methods, materials, and evaluation procedures They 
develop plans for solving students' learning problems. 3, PROVIDE AN 
ORDERLY ATMOSPHERE. They do what is necessary to ensure that the 
school s climate is conducive to learning; It is quiet, pleasant, and 
well-maintained 4, FREQUENTLY EVALUATE STUDEfMT PROGRESS. 
They monitor student achievenrent on a regular basis. Principals set 
expectations for the entire school and check to niake sure those 
expectations are being met. They know how well their students are 
periorming as compared to students in other schools 5. COORDINATE 
INSTRUCTIONAL PROGRAMS They interrelate course content, 
sequences of objectives and materials in all grades. They see that what 
goes on in the ciassroof^i lias bearing on the overall goals and program 
of the school 6 SUPPORT TEACHERS Effective principals 
communicate with teachers about goals and procedures. They support 
teachers attendance at professional meetings and workshops, and 
provide inservice lhaf promotes Imfyoved leaching (Sweeney, 1982). 

Research concludes that ihe single most important factor In determining 
the success of a school is the ability of the principal to coordinate, 
organize, and support the staff in planning, implementing, and 
evaiusvng improvements in the school's Instructional program Findings 
f'or, re&ea-ch or. the principal as an evaluator of teachers indicate the 
irrpDnance o' schoo' administrators to (1) set clearly defined 
insuuctona: goa's (2) effectively communicate these goals to teachers, 
(3) build consensus among diverse understandings of the evaluation 
process, and (4) use evaluation results to strengthen professional 
growth ReseaTh also suggests that It is the principal who has the 
greatest influence in establishing the school climate that will produce 
student success. (NEA. 1986) 



Few studies actually sought to identify principals that were perceived as effective by their staff, 
students parents or other principals Exceptions were a Seattle study by Richard L Andrews (1986) that 
disclosed a statistical correlation between student gains in reading and mathematics and teachers 
perceptions of their principal s effectiveness-especialiy in schods with many iow-income students Phimp 
Hailinger and Joseph Murphy (1983) found that a communitys socioeconomic status heavily affected the 
behavior of effective instructional leaders and their choice of management style. 



6 •* Effective Principals •* 

To discover if there were differences In the behaviors of principals In schools of varying levels of 
Instructionai effectiveness, 9 of 19 urban minority schools hwolved In a schod Improvement project were 
selected for study by High and Achilles, (1984). Based on student test scores, two elementary and one 
middle school were designated as 'high-achievir.g schools" and four elementary and two middle schools 
were designated as 'other schools ' Data for the study were oWained from questionnaire responses by 
teachers on their perceptions of the principals' behaviors ObservatkKis erf principal behaviors and 
inter\'iews were conducted to confirm the Information obtalr>ed from the questionnaires Principals were 
ranKed very similariy by teachers in high-achieving and in rther schools In terms of theinfluence^atn.ng 
behaviors used 

Walberg and Lane (1985) sought to urKlerstand the rde of the administrajpt in school 
productivity They reviewed school and principal effects anfK>r^._^&e£jwtilshjp0eared to affect 
student characteristics of age. ability, and motivation; amoj^rifand quality of Instruction; home and 
classroom environment, peer influence; television; and Jp^ncial expenditures. They hypothesized that 
principa's can use educational research to evaluate a^ reform educattona! programs within schools 
Citing earlier studies, they find that principals' behaviWs have a direct effect upon the quality control of 
teachers, rewarding competent teachers, and IndirectiyMnfluencing student learning, by setting high 
standards. „ ^' 

Bauck (19871 analyzed^d^afforrfa randomMmple of 1.413 middle school principals and 50 
eflective middle school principals, and concluded that fomial education and professional associations 
a-e r,c: .-elatci tc principal effectiveness The effective principal appeared to have had significantly less 
graduate level education ' (p 91) However, experience, positive outlook, and ability to work with people 
are related to principals effectiveness These findings are simUar to findings on eflective elementary and 
senior high principals 

More recently, (Grady 1989) research favors a multidimensional definition of the principal s role 
In the absence of comprenensive assessment tools and longitudinal studies, policymakers should be 
cautious about accepting instructional leadership as a consistent correlate of effective schools. Zirkel 
and Greenvi/ood (1957) cautioned that prescriptive announcements for school improvement currently in 
vogue are not all dearly justified by research on school effectiveness. An overview of the strong principal 
facior is used as an example 

G'Bdv (1929! out'ines maic criticisms of the effective schools movement, such as its (1) 
^n.-^.jis 72-. o.£'t r.'.n research claims, (3) promises of quick results. (4) limited research 
pcpj a!.D'^"(5i focus 01 n2"D,'. educational outcomes, (6) promotion of authoritarian techniques, and 
^- Y 71 — -.2^ ^ on tes: scores The 'principal principle', she claims, has been endorsed v.idely wi:hoj' 
considering underlying research limitations Overreliance on the strong principal as a solution to school 
problems ignores more recent research findings and reflects the current top-down school organization 
inhibiting change and improvement Contradictory evidence about the leadership factor demands a 
reexamination of the term 'effectiveness * 

However even among those few studies that did Identify effective principals by perception 
scales or nomination methods none contained a sufficient sample to compare principal characteristics 
across the nation in order to be able to answer questions such as whether or not principals in different 
urban settings are perceived by their staffs as equally effective. The current study seeks to use a 
nationally-representative stratified random sample of principals and teachers to assess how teacher 
assessments of their principal s effectiveness vary by site and principal's attributes 
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III. Method 

A. Data Source 

The data in this study were obtained from the Schools and Staffing Study of 1988. from the 
National Center for Education Statistics (NCES) d the U.S. Department of Education. The survey was 
undertaken by the U S Bureau of the Census. Department aS Commerce, for NCES. Questionnaires were 
mailed to the administrators (school principals) 9,317 puWic schools. The SASS puWic school sarripie 
was selected from the Quality Education Data (QED) ffle of public schools. All public schools In the file 
wre stratified by the 50 States and the District of Columbia, and then by three grade levels (elementarv. 
secondary, and combined). Within each stratum the schools were sorted by urtaniclty. zip code (first 
two digits) highest grade in the school, and enfollment. For each stratum within each State, sample 
schools were selected by systematic (interval) sampling with probability proportional to the square root 
of the number of teachers within a school. The School Administrator Questionnaire was mailed to the 
school administrator of each sampled school in February. 1988. A second questionnaire was mailed to 
all nonrespondents in March, and a telephone 'dlowup on nonrespondents was conducted during April, 
fvflay and June The weighted response rates for the School Administrator Questionnaire were 94 4 
percent for public school administrators ' 

The SASS sample of teachers was drawn from sample schools that were asked to provide a list 
which included all full-time and part-time teachers. Itinerant teachers, and long-term substitutes. Within 
each school teachers were stratified by experience; one stratum included new teachers, and a second 
siraturn included all other teachers New teachers were those who. counting the 1987-88 school year, 
were in the firs*, second o- third year of their teaching career in either a public or private school system 
Within each teacher strat j-^, elementary and secondary teachers were sorted by subject Elementary 
teachers were soned by General Elementary Education. Special Education, and other; Secondary 
teachers were sorted by f/,a!hematics, Science. English, Social Science, Vocational Education, and 
othe- The basic sample of teachers was allocated to the sample schods In each stratum so that the 
teacher weahts were approximately equal. The specified average teacher sample size for each sample 
school with'i, 8 and 6 teachers for each public elementary, secondary, and combined school. New 
teachers ^ere not oversampied in the public sector. A supplement of bilingual/ESL(English as a Second 
Language) teachers were selected, funded by the Department of Education's Office of Bilinual Education 
and f.inority Language Affairs (OBEMLA) in order to obtain more reliable estimates of Bilinguat/ESL 
teache'S 

Tne Teaznt- Gjestcnnaires v.ere mailed to the sampled S'-^.uols in February, 19SS, 
-..s-r. , ic days a'-.e- the ma.'ojt and again six weeks Iz^er. school survey coordinators were 
coniacted^o remind sample teachers to complete and return the questionnaires, A telephone follow-up 
was conducted during April, fvlay, and June Due to the large number of nonrespondents to the mailout 
and the necessity for completing the follow-up prior to the closing of schools for the summer, only a 
subsample of these teachers was included in this effort. This subsampie had their weights adjusted to 
reflect the subsampling 

Following the data collection, It was discovered In a comparison d SASS public school 
estimates with NCES Public Elementary/Secondary School Universe Survey of the Common Core of 
Data (CCD) series, that some Class 1 public school districts were not on the frame. Oass 1 schools 



'This description of SASS is substantially taken from Charles Hammer and Elizabeth Gerald i ^'^ctgd 
Characteristic'' of Public and Private School Administratp r«? (PrincioaisV 1967-68 Washington, D C 
National Center for Education Statistics, E.D, TABS, April, 1990. • 
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include only elementary schools, and for Nebraska, a comparison of the QED and CCD counts indicated 
there were about 275 of these schods, with an average cS about 10.2 «uderrts per schod. Because of 
these missing schools, the SASS national counts of public schools, administrators, and teachers, and the 
corresponding counts for Nebraska, in particular, are underestirriated. The effects of these missing 
schools on the nature of the bias for averages is unknown. Weighted response rates were 86.4 percent 
for the Public School Teachers Questionnaire. The wveighls were adjusted for nonresponse. 

B. Construction of a Scale of Perceived Principal Effectiveness (PPE). 

The Public School Teachers Questionnaire (See Appendix A) contained both teacher 
tjackground information regarding their current teac^ng status, and percepttons and attitudes toward 
teaching. Items that related to the teacher's perceptions and attitude toward their school pnncipa! were 
chosen for inclusion into the Perceived Principal Effectiveness (PPE) scale. Examples of the types of 
Items selected appear in Table 1. Eighteen Items from the Public School Teachers Questionnaire were 
selected to compose the PPE scale Items where the Ukert scale contained a higher score for 
undesirable principal actions were receded to reflect the proper direction. The composite scale 
theoretically ran from 16 to 82. The computer program Statistical Package for the Social Sciences 
(SPSS-X Release 2.2) Reliability program was used to assess the internal reliability of the PPE scale. 
The SPSS-X Reliability program performs an item analysis on the components of additrve scales by 
computing commonly used coefficients of reliability, among which is a Cronbachs Alpha, and a 
standardized item Alpha With an n of 38,666 teachers, a standardized item Alpha of .9024 was 
obtained, which indicates a high degree of internal reliability. 

Although the PPE scale possessed a high degree of internal reliability, one concern that arose 
was whether or no: a sufficient sample of teachers were present in the SASS data to adequately 
rep-esent an individual principal s score Upon dose examination. SASS had been designed to yield 
representative samples of national and State estimates, but was never intended to permit estimates at 
the s-hoo' district c s-hooi level Given the small number of teachers sampled in each school (between 
4 and" 8) this is equivalent to the question of inter-rater reliability between observers. Table 2 displays 
the results of an examination of the principal's PPE scores by seven teachers in his school, and the 
characteristics of the teachers that provided these ratings PPE scores range from 33 to 75. Since the 
PPE scale has a range from 18 to 82 (or 64 points), It is disconcerting that the range of scores in one 
school from seven observers is 42 points, more than half the range of the PRE scale. Analysis of the 
s'anda-d de.'iaton of the PPE within schools suggested that there was not consistently high inter-rater 
re^ 2"' for a ind . idja- school principal. Thus, the original research design of this paper identifying 
indi.c J5' school pnncipais v.'ho were perceived as effective by teachers in their school had to be 
modMieo 

Instead of examining the descriptive characteristics of indivkjual principals who received high 
PPE scores it was deeded thai comparing the mean PPE scores for principals with certain descriptive 
characteristics would be more appropriate given the sample design. In this way, average PPE scores by 
urbanicrty school size, school type, grade level, sex, degree attainment, and years of experience could 
be explored These exploratory findings could then be used as the basis of further study by exploring 
irxiividual principal s attributes with a representative sample of teachers scores. The exact procedure 
was to obtain each teachers PPE score, then obtain the mean PPE of all principals with a given 
attribute, such as male principals. 



'This examination of the school sample is substantially taken from Charles H. Hammer and Elizabeth 
r,o..iH. <io\^M^H rh^^ra-tPristics ^of Public and Pr iv-atP School Teachers 1987-88 Washington, D C , 
National Center for Education Statistics, E.D, TABS July, 1990. 
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TTEMS FROM SA88 USED TO CREATE 
THE PERCEIVED PRINCIPAL EFFECTIVENESS SCALE (PPE) 

No 238 T«achwslntN«»chopI*««wiu«9dttWl)f. 

Nc 240 The«cfK)oJ«<*minisiriacjntti<MJwtortow^ 
tnd en op ur a g i n g 

Nc 243 Teacr»ersp»tclpaielorrwWn8mw'«»*»i"PO^«<***««^ 
dedsk>fts in tNs •tftooi. 

N& 246 The priTK^ai does* poor Job b^gottngriMPwowloftti* school. 

No 24£ My pnnc^Bi entofc«8 achoof nrtM for studsfrt conoiwt and backs 
ma up when I naed R 

No 249 The pftndpai U^9 ¥m me frw^w^y about my Jo$mK»onal pr^accs. 

N- 25: Rules lor »tu<Sent behaviof are oonsiaianfiy enlofce by »achws Kiihts 
scfwoi, aven tor stueteois who are n« in «w classes 

Nc 252 The principal kfvtwi whai ktnti o< achool he/ahe warns and has communicated 
n tc the siati 

N: 2!^ In this school, staff members are racognijad lor a job wen done 

Nc 2tt I have 10 toliow rgtes in th« acho<M tttat oonJbd with my bast professiona! 
juagemenl 

N: 258 Goals and priorities for the achool are dear. 

No. 264 Dc pu thirtk teacher abaenwisn ii a sertous probiwn? 

Nc 275 A', inis school, how much aduiy teAienoe do you B** ie«:hefs have over 
school pobey €l«am»njng disc^ne |X^? 

, . ^. J c;;f,2^; hovv muc^ actus! inftyenc^ tto you thin*< teaches na.e eve' 
schoo! poiicy in delermirvng y>e content ot inswvtcfc p-'ograTTs "7 

Nc 277 Ai tus school, how fTwch actua) ir^k«noe do you ihmK teachers have ove' 
school pol«y 81 settng pofaoy on €rwHW*HI J«ud«W8 w tiassas by 

atii.^? 




ERIC 



BEST COPY AVAHIBLE 



10 



** Effective Principals * 



SASS TEACHER CHARACTERISTICS FROM ONE SCHOOL 
AND PPE SCORES FOR THE PRINCIPAL 







Exp In 


Exp. ^ Grades 






PPE 




Dearee Teachina 






Score 


Health, P.E. 


B.A, 


6 


1 


10-12 


M 


W 


75 


Biology 


M.A. 


12 


6 


7 


M 


w 


46 


Soc Studies 


B.A. 


7 


4 


B 


M 


w 


€2 


Englisn 


MA 


12 


9 


7 


F 


w 


33 


Math 


MA 


15 


4 


8 


F 


B 


45 


Music 


M.A. 


5 


1 


7-8 


F 


w 


€5 


Learning Dis 


MA. 


16 


6 


7-9 


F 


w 


54 



Table 2 

C. Statistical Procedures 

The teacher file contained a final teacher weight to be used In a Statistical Analysis System 
(SAS,^ computer subprogram devised for NCES to prduce weighted estimates and standard errors 
(W'ESTAT, 1988] The SAS computer subroutine to produce weighted estimates and stardar errors Is 
termed the "WESVAR" procedure, The WESVAR piocedure computes basic survey estimates and their 
associated sampling errors using either balanced repeated half-sample replication (BBR) or jacki<nife 
replication For results reported in this paper, the BBR method was utilized The WESTVAF procedure 
utilizes the 48 replicate weights incorporated into the teacher sample design. 

Results from the WESVAR procedure permit the PPE estimates to be compared to those 
estimates by other attributes of principals, such as urtjan, suburban, arKJ rural. Those mean PPE 
estimates may then be tested for statistical significance using T-Tests with Bonferronni adjustments 
Crosstabular displays of correctly weighted estimates of PPE scores and standard errors, controlling for 
principal afirlbutes, were also produced through the use of the WESVAR procedure 

Table 3 contains the principa! attributes of interest for which crosstabular displays of PPE scores 
and standard erro'-s a-e reported Degree status, experience, prior field of study, sex, race, hispanic 
orip- 3?.e sa'3r)\ and act;.itj profile were all of interest. In addition, from the school file, variables of 
interest were; school size, urbanicity. numbers of Chapter 1 and free lunch sti^ents, and percentage of 
college preparatory students 

In the cases of continuous variables, such as principal's age, the appropriately weighted 
statistical procedure "PBOC UNIVARIATE' was utilized to obtain descripllvi statistics that allowed the 
construction of age quartiles The WESVAR procedure was then employed to obtain means and 
confidence Intervals for each quarlile. Occasionally, as with the variable princlpars age. tt was necessar> 
to modify the quartile obtained from the univariate. For example, the your^gest quartile for principals runs 
from age 27 to age 45, with approximately 3/4 of the 27-45 age group In age 40-45. Since 27^5 may 
constitute a third of a principal's work years, the quartile was arbitrarily split Into less than age 40" and 
'age 40 to age 45'. 
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Effective Principals ♦* 



ITEMS FROM SASS SO400L OR PRINCIPAL SURVEY 
SELECTED FOR INFORMATION ABOUT 
LOCATION OR ATTRIBUTES 

From the School Administrator Questlonntfre: 

Item 012-036 highest degree recBiwd .^.^^ , 

Hem 041 pnrnary teacTHng MSgmnert t>*of« fteopfnlng iwwo^ai 

Itan O45-O50 oltier po^ttom. such m opicNnB. ^<^^ prtw^Wp 

nam c»i-052 years of expenenoe m prindp* 

Item O60 annual sitiary 

Item 072 sen 

Hem 073 race 

ftem 074 Hispanc origin 

Item 076 yea? ol btrth 

besi esiir. aie loi the rrxssi recent tun week ol the ruimber of h(5UfB spent 

Ue-^ 076 in BdTvnistraiion 

lieT, C76 in teacher supervision/Bv^ation 

Iten-! C75 m wDrKmg wvilti teachers {other than supervi^n) 

lierr 066 tola! 

From the Public School Questionnaire; 

nerr, C-, 1-C12 hOA many students (in head counts) wer enroUed In grades k-12 in this school' 

Me- 01 what IS the teve! of ^ «;hool? (etementary. secondary) 

Item oiE which ol the loMowing toest describes the commjrjtty in which th.s school 

ts located'? (rural, ajbiirB. medwrn tdty, large dty). 
nem C£:- how many EClA Chapiw i s&Jdc nts are saved? 

lieT Ot€ hovs many students receive free vf reduced price kjnch^? 

ne-n 136 wha-. percentage of this schools 12 grade students are enrolled in 

academic or co»ege preparatory progranrts? ftl school has i2tn grade) 



Tabid 3 



The analyses were carried out in three distinct phases. Examining Table 3, pnncipal attributes 
and mean PPE were first examined for degree status, previous teaching assignment, experience, salarv. 
sex Tee his^nic origin and age. Next to be examined were school characteristics, such as school 
sfze school ty^ e^^^^^^^ secondary), community type, percent of compensatory ch«dren and 
p^rcentTchHS^en receiving free lunch, and the percent enrolled m college preparatory dasses Finally. 
^ ana y^s is made of the principals activity profile. In temis of how he perceives h.s time usage 
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iV. Results 

The results of the WESVAR procedure for the prfric^Mfs attrftxHes from the SASS School 
Administrator Questionnaire appear In Table 4. Wh«) comparing degree status, pr^idpals wHh a B.A. 
degree receive higher Perceived Principal Effectiveness (PPE) scale scores tfwn those principals who 
possess either Master's or Doctorates, and the resi^ are statWicaay sljF^icant at the .05 lev^. 
However, the differences in the mean estimates are very anw*. with principals who _ 
receiving a mean PPE score of 60.57. compared to those with M A's receiving a mean PPE of 57.06. 
Although it was not possible in this exploratory woric to decompose the PPE scores, such slight 
differences may reflect only a single position difference m a Ukert-IIke scale on one or two hems, making 
Interpretation of such mean differences dWIciA. even If statlstlatfy ^^ilficant 

Not shown In TaWe 4 are Other posWoos held, such as coat^. before becoming a principal 
reveals that PPE scores are lower for those that responded that they held such a position, however, 
none of these results are statistically signlficam. 

Primary teaching assignment before becoming a principal responses were receded Into two 
genera! responses elementary and secondary. Significant at the .05 level, principals with elementar>' 
teaching experience outscored those principals who had secondary teaching experience, but again, the 
differences are small Comparing years of experience, the group of principals with less than three years 
of experience had higher average PPE scores than groups with 4-9, 10-15. or 16-50 years of experience, 
and the results are statistically significant at the .05 level. SimSarly. principals under age 40 had a 
significantly higher mean PPE scores than any other age group. 

Comparing the sex of principals shows that female principals receive higher PPE scale scores 
than male principals, and the results are statistically signfficant at the .05 level. Black principals received 
lower PPE mean scores than did either Asians or Whites. Hispanics and non-hispanics received similar 
PPE mean scores 

Equally interesting is comparing principafs salaries. Salaries were grouped Into four groups, 
'below S366DT. '■S36.602 S42.500-. -$42.501 -$50,000", and ^SSO.OOI and above'. The mean PPE of the 
highest paid group was below that of the other groups, and the results are statistically significant at the 

.05 le^e; 

The results o* the WESVAR procedure for the schooTs attributes from the SASS Public School 
Qj«s'onnai^e appea' n Tab.e 5 Principals in elementary schools have mean PPE scores that are higher 
tha-. those in elemen'.ar,' ^secondary schools, middle/junior high schools, or secondary schools, and the 
results are statistically significant at the .05 level. Convers^y. principals In secondary schools have mean 
PPE scores lower than principals in other types of schools. When comparing community type, principals 
in very large cities (over 500,000) have the lowest mean PPE scores. 

Table 6 displays the results of comparing the principaTs perception of his time during the past 
week for teacher supervision and evaluation versus woric wrtth teachers The PPE mean scores are 
virtually identical for the three types of school-related aetKmies. and none are statistically significant at 
the .05 level. 
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«• 



Resurts of the WESVAR firocedure 
From the School Admlnl«tiator Ouosttonnrire 



Variable Estimate 
Degree Status 
B.A. 
MA 

Ph.D. 

Prior Teaching 

Elementary 
Secondary 

Experience 
(in years) 0-3 
4-9 
10-15 
16-50 



^ndand Confidence tmefvai San^e 



Error 



Low-S36,601 
$36.602-S42.500 
$42,501-550,000 
$£0.001 -highest 



Sex 



Race 



Female 
Male 



Asian 
Black 
White 
Hispanic Origin 

Hispanic 
Non-Hispanic 

Less than 40 
4145 
46-50 
51-56 
57-65 
above 66 



tower Upper Stze 



SO 57 


0S8338 


S&84 


62 JO 


342 


57.06 


0.15854 


S6.75 


57 J8 


14,647 


56.93 


0.35135 








59 04 


0.21529 


58.62 


grt Aft. 




56 32 


0.13242 


56.06 


56.58 


22.350 


57.87 


0.20018 


57 .4o 




7 615 


57.06 


0.17555 


56.71 


57,40 


9.990 


56.77 


0.21690 


56.35 


57.21 


7,338 


56.95 


021298 


56.52 


Of .tJo 




58 34 


0.20038 


67.95 


58.74 


7.964 


58.20 


0.19111 


57.83 


58.58 


8.016 


57.12 


0.19774 


56.73 


67.50 


8.793 


55.22 


0.20322 


54.82 


55.62 


7.075 


58.81 


0.23258 


58.35 


59.26 


5.440 


56.82 


0.12292 


56.58 


57.06 


25.280 


57.97 


1.49708 


55.03 


€0.90 


211 


56.04 


0.45662 


55.14 


56.93 


1,884 


57.33 


0.10530 


57.12 


57.54 




5626 


0 66279 


54 96 


57.56 


933 


57.26 


0.10503 


57.05 


57.46 


29.787 


59.35 


0.40081 


58.57 


00.14 


2,325 


57.96 


0.23172 


57.60 


58.41 


6,964 


57.45 


0.21462 


67.03 


67.87 


7,050 


56.50 


0.18722 


56.13 


56.86 




56.37 


0.22609 


55.92 


56.81 


7.109 


56.03 


0.89654 


54.27 


57.78 


611 



Table 4 
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RMun$ of 1h« WESVAR proc^ro 
From th« PuWc School Quofttoimalfe 



Variable 
School Typ« 

Elem/Sec 
Elementary 
Middle Sch. 
Secondary 



Standard £ 
Est. Error Lower 



57.13 0.42722 SeJ29 
59.30 0.14482 50 02 
56.12 0.20484 55.72 
54.01 0.18229 S3.65 



Community Type 

Very Large 53.22 
i^rge City 56.54 
Medium City 57,08 
Small City 57.68 



Large Suburb 
Med. Suburb 
Small Suburb 

Rural 



0.47716 52.28 
0.33915 56 67 
0.3^ 56.31 
0.18289 57.32 



Upper 

67 J7 
59.59 
S6.S2 
54.37 



54.15 
57.20 
57.84 
58.04 



57.23 0.30225 56.64 57.82 

57.63 0.57915 56.49 58.76 

56.72 0.41174 55.91 57.53 

57.65 57.30 58.01 



Sample 
Size 

2.142 
12.811 

5.838 
10.993 



1.489 
2,530 
3.020 
8.778 

2,498 
1.688 
1.489 

10.699 



Tables 



Va-isbie 



Results of the WESVAR procedure 
for Principal > estimate of time spent 

Standard C-?"^'^*^"^^ Interval 
Est Error Lower Upper 



Teacher Supervision 

56.68 0.25704 56.25 
57.39 0.24611 66.91 



0-7.7-/C 
7.8-12% 
13-19% 
Over 19% 



57.51 0.26046 57.00 
57.39 0.20439 56.99 



Work with Teachers 

0^A% 57.04 0.23374 56.59 

6 5-10% 57.29 0.21332 S6.87 

11-16% 57.25 0.26945 56 72 

Over 16% 57.44 0.26421 56.92 



57.26 
57.87 
58.02 
57.79 



57.50 
57.71 
57.78 
57.96 



Sample 
Size 



7^1 
7,414 
6.610 
6.978 



7.032 
7,429 
6.843 
6.883 



Table 6 
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V. Discussion 



Oeariy this is an exploratory «udy. to whfch graat tentatlveness '^^^ W^ti*^?^'^'"^^ 
until such time that replications confirm the external validity of the P»cely«J f , ^ 
(PRE) scale with school representative sample sizes of teacher respondjus. ^J^^'^^^^^^ 
work must stm be conducted to examine possSjIe Weiacttons ^^'^^'^'^^^^.J^t^ 
and Greenwood. (1987) have cautioned that pr^ ^^^TfTirSli!^^^ • 
not appear to be adequately measured by relylnfl on teachers as the sole data sourw (p.2^. Perhaps 
most important, the small differences In PPE scale scores reported m the rwijts ^^"^J^. 
regarded with great caution, as the mean dffierences are only two to three points among a aWy-four 
point scale. 

The first finding of interest is that prindprfs who are younger •f^.fl!^^ 
female, and have held elementary principalsWps m smaller comn^^ had 

than olher principals. The research studies on effective princlpds have ^yf'.^^f^^!^'^ 
baci^S'ouno characteristics as sex. age. and ®<perience and degree status k^ ^^^^JL^^J^"^^^^ 
HoJ.er, H teachers do perceive less experienced, less P^^t 

have broad implications for education, imerestingly. one researcher. BaiK:k(l987^ also found »ess well 
educated middle school principals more effective. IWiskel and Cosgrove 0^);^" ^i?1"Lh «f 
administrative succession, postulated that a ci^inear relationship 

administrative experience in a school and effective! .ess Another posslMlty Is that ^iigher P""C«P«^ 
twhc sra . so more experienced and degreed) are perceived as less effective ^'V^wj^^^ liHn^J 
their higher rates of compensation (in an organization where afl salaries are public If^ormat.on) alone 
account for perceptions of lower effectiveness. 

T^e second finding of Interest is how principals perceive their time usage. how that r^ates 
to teachers' perceptions of effectiveness. Suprisingly. dIffererKjes In the work ^o«es of ^'"^^^ f J*'^ 
a«^-' s^o'es on the PPE Perhaps principals simply do not have accurate recollections of the number of 
hours t^ey spent in the last week on differing school-related activities. Or pert«p$ the s"<veydd not 
represent 8 tVp'ca! week For whatever reasons, the anticipated finding that principals who spent less 
tir^e on administration (budgeting, building management, scheduling, etc.) are more effective simply did 
not materialize 

These are tantalizing results They cry out for replication and further elucidation. 
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CfDfTf A W tOUCAtlON fTATirrtC« 
U.S. MPAfm^NT OP flM>TK)M 



SCHOOLS AND STAFFING SURVEY 
SCHOOL ADMINISTRATOR 
OUE8TI0NNAIRE 

1987-1888 



AppwMH bcphw OMWntor 31. 1t88 



iMtctsSrwieli 
ISOIfMtTMiliitmt 
IN 47112 



D««r Principal: 

Th« Center for Education Statistic! (CES) of the U.S. Department 
of Education requeats your participation in tf»e Scho^ 
Adminittrator Survey for the 1 987-88 School* end Staffinfl 
Survey. Your achool i« one of 9,300 public and 3,500 private 
achopts across the Nation selected to t» in the sample. 

The Schools and Staffing Survey is an integrated aet of surveys 
consisting of the Teacher Demand and Shortage Swvey, the 
School and School Administrator Surveys, and the Taad>er 
Survey. These surveys are revisions of previous CES eurveys, 
designed to better measure critical aspects of teacher supply and 
demand, the composition of the administrator and teacher 
workforce, and the status of teaching and schooUr^ o«"««'"'V- 
purpose of lh9 School Administrator Survey is to obtain 
information about the training, experience, and professional 
background of school principals. 

The U.S. Bureau of the Census Is conducting the surveys for the 
Center for Education Statistics by the authority of Section Wlbl 
of the General Education Provisions Act, a* amended (20 USC 
122 lei. The data will be treated as confidential and wHI be 
reported only in statistical summaries that preclude the 
identlficetion of any individual or school participating in the 
•urveys. 

We are conducting this survey with a sample of schools. While this 
minimises overall response burden, the value of eech individual 
survey response is greatly increased because it represents many 
other principals I, therefore, encourage you to participate in this 
voluntary survey by completing this questionnaire arvJ returning it 
within 2 weeks to the Bureau of the Census. A preaddressed 
envelope is enclosed for your convenience. 

I thank you for your cooperation in this very important effort. 



Sincerely, 



Phase correct wry error in name 
tnd 9t^r08S kichidktg 
ZIP Code. 





Enierson J. Elliott 
Director 

Center for Education Statistics 
Enclosure 
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If this school does NOT have an administrator, 
please mark (X) the box. . 



1 DSchooi has no administrttor 



IffovmaeindHut 




INSTRUCTIONS 



5h] 



It is important that the questionnaife be eorr^sleted by the 
school administrator (i.e., the principal or head), not by 
snyorte else at the school. 

If you are unsure atKHit bow to answer a qiwstion. please 
give the best answer you can and make a comment in the 

"Rentarks" section. 



M YOU have any questions. ctM the Bureau of the 
Census coNm^t at (301) 763-2220. 

Please ratum your qomplated questionnaire to the 
Bureau of the Cansus in the enclosed postace-paid 
envelope. Please return It within 2 weaks. 



TMAMK YOU FOR TAKItHa PMT IN TMfS SHIOr. 



1 WM«h of the foltowlfi9 oollete degrsM 
Mve you earned? (Mark sU the threes you 
have Mmed i 

b . What was your major field of study for eaoh 
dagrae? (Use the code numbers st right J 

G, In what year did you recahre each degree? 



en I 



Degreeis) earned 



(Mark (X) ell that apply} field code 



f D Associate degree or 
Vocational certificate 



2 O Bachelor's degree 



9 □ 2nd Bachelor's degree 



4 C M3Ste''s degfee 



024 



027 



030 



033 



03* 



Major 



013 




010 



019 



022 



i □ 2nd Master's degree 



6 □ Professional diploma 
or education specialist 
(At least one year 
beyond M.A. level) 



7 □ Doctorate (e.g., 
Ph.D.. Ed.O.) 



e □ First Professional 
degree (e.g.. M.D., 
t.l.B..J.D.,O.D.S.) 



02S 



028 



031 



034 



Yeer 
received 
(e) 



017 



O20 



023 



026 



029 



83$ 



i □ No Degree or diploma 



St Owmiitfv 



MAJON ntLP eOPi NUMM M OUIfTIOil Ik 



11 Agricartiirv antf nati^ rsfourcM 
ia Archftact4ira arm mwkommmn^ claaign 
IS ArMandathnicaW#M 

14 Sioto^arilffa aeir^ 

15 Bu^naat at^fiwMwanwn 

IS COMtHMiCetiOM 

IT CewyuW and tnf o ftn a tion sciancaa 

aa ajL^^^t^^^^m^m^m 
Ufs0nlV9Tlrlp 

IS l^w and applifd i^tt 
M j^n^ imiNapat 
SI HaaWn profMtioni 
SS Nama acaoa wwca 

54 iMmt^t^,*tm9U»n.^p9&a\.€^^^) 
Ubwy acianea 

naainamaMca 
S7 MKHary sciance 
M MufU/ftnt^tac^^^iary atuctos 

55 Fhtoao(^ ^ r«ligkNi 

50 Ftycha^SY 

51 Pub^ aff iMTt and aarvlnf 

52 Thaoloav 



tOUCATiON 



S7 f Gonomica 
SSHIftOTY 

SS ^Mitica! adanca arid goimnmam j 
40 So c i o te av 

^^^^^^^ * — ' A^^^MW^^^ 

91 WlWi NOCl B i KeVnow 



4S 



SI Eiamemary adoeat^n 
S3 Sa^iKl^ adwcation 



Sa^Aj^^CiAi^af eckicatK^ 
SS Art edocatfon 
SS B^f^^i^ #Ai^tiM 
S7 BifS^tati. cofrmarct, ink) 

SiatHbative •docation 
SS ff^;^ » a ft^>nd kPft^^Mioa 
M Ene^ a^ieaiion 

50 Forei^ bm^iaMi ^ueation 

51 htema a^mmca ad4^^ 

52 Nxtoa^M am, vocatiorvri and 

SS Mathamatici adMcation 

54 Mtific adt^ion 

55 Ptn^iicai aducai^Wti^atth 

location 
SS Raiding adi^ion 
S7 Seltnca aAicat^ 
SS Social itudiet/toctff acian^ 

adueatkHi 



aAfcattoa 

70 Special adocat^on. qenef9^ 

71 &i4ication of the amotfonafiy 

dtati^d 

72 Ickicatton of iha mematty 

TS &k#cation of the 

^nfMTked 
74 Speciat laom^ dmat>itftie« 
7B Ottef fpaciai aducation 

M CurHcuiim ^ k^fi^fon 

51 Edocatior^ adrr^tratton 

52 Educatt^ta) paychoiosv 
SI Studam oeraamei arH) 

co4maat«aa 
S4 Ottw aducatbn 
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Page 3 



2l. N9«v twny ytf of rtt mnf ry or — condfy 
IMchlnfl axpttH^oc* dkf you htav prim to 
iMcomlnfl ■ prbietpol? Uf ^ tft«/) one ybmt. 




f ^omontofY Of i 
• Imvo vou hod I 



019 



, Voort of toaching 




.Total years — ContintM with 39 



TfACNINO AtaiaNMiNT PlltA COOt 



0 □ Nona ~S(MP to /torn 4 
ttUMtf m foil ouunoNt s« AHO aa 



01 Pr«kind«r9a1«fi 

02 Ktndargcnen 

OS G«n«f •< •temcmary 



04 Art 

Of BM*c«i(Kis«ndwT«di«t«<k*e«tiw> 

06 Bihn0u«l fdiMtton 

07 B««inets •ducation 

08 Compute M<«nc« 
Of f nol«K.'l»ng^0e ens 



11 Hftkg^ itn0u«0« 
IS Qtftad 

15 HMttf). physic^ 
14 Horns oc o n omico 
If InAMtriol WIS 

16 MatiwnMties 

17 Mwtic 
1i aMdins 

If RtTioion/pr^OMt^ 
SO So^ •tu0tM/tooiai 



SI B^le0v 

SS CfWBHttTV 

as ^otooy/Urth 
as OwwalandtBoitwr 



2« 

SI VooMfoMl oAioaOon 
as ABoOMfO 



38. In your lait yoar of taacMnfl boforo you to^M«»f j^w 
•dmiflfttrator, arhat wai th« fiold of yow PMIMARY 
TEACHING ASSIGNMENT, I,;, tht fiaM in wMoh 
yoy taught tha mott elaaaat? (Uw t/ia co(^ 
Bbove to record ytntr assignment fmld. If ywf t««^^ 
K^wdute wee divided equefly Itetween two fiaMs, record 
either fiet^ss ysjr primsry es^gnment fWd, rrwk box 1, 
end enter the second fkifd in Item 3t>.t 



Primary aa»lgnmant flald cod« 



1 □ TaacNng achodvHe aquaWy 
divided betwean two fiaMs 



b. fVara tome of your olaaaat In othar fiaMa? 



1 DYas-inwfiotflolddid [j 
^^too^tha 
aocowd moft otaaaoa? ■ 



fUeetheeaiit^wnmfi^codesfytedeboveJ 



2 a No 



4 * What othar poaHiona, H any« dM you hold 
iMfora you bocamo a principal? 

Merk (X) e!l that epply. 



[$481 

IE!] 



% D Oapartmant ha»d or curriculum coordinator 

2 □ A«»i$t«rt pr«icipal or program director 

3 □ Guidanca CMinsalor 

4 □ Athletic coach 

s O Sponsor for student clubs, debate teams 
e □ None of tt^ above 



S . Prior to this aehool yeer, and since eaming your first 
eoffege degree, ho*v many years have you bean 
employed in each of the folio wing posHions7 (if less 

then one year, enter "1." If none, merk the hox.f 

a. As tha principal in thU aohpoi7 



Years 



0 □ None 



b. As the principal In othar acboola? 



Years 



0 D None 



C* In othar echool or district administrative posltiens7 ^MJ 



Years 



0 □ None 



d. In other nonteachlng nonadmlnietpathre posHlona in 
elementary and secondary education? 

S. In posHione ouitside elamantary 
and secondary education? 



Years 



o □ None 



OSS 



Years 



0 □ None 



ERIC— 



AtMt from eon««« oourtfwortc lor s 
Mvt you hmd wty of tho f o ltew i ng 
training for your eiimmf porttien? 

Mark (Xf all th»i apply. 



of 



iOlns«rvioetrabiNl^«vo)u«tionondttip«fv{sk»n 
^wTj i O Training k\ meoagemeni t^^Nvquts 
i^iin 9 □ An odministrttive InttmsNp 
iWl 4 0Noneoflh«ibove 



7a. Whot It your Mmuolsoloffy from nils oohool Mo 
yoof boforo toxoi and dadue H o n a f 

b. For How mony monftw of «ho yoor ofo you 
omptoyd w tha odrntntotrotof in thit ochoot? 



8. Wtil«hofthoiobof>ofltodoyoMroool¥o,bi 
wlioio or in port* from this ooiiool (or Mriet) 
In otf^tlon to your ooiory? 

Mark (Xt all that apply. 



9. Aroyoumol«orfomoio? 

10. What U your ra««7 

Mark (XI only one box 



•S£J»^ L 

I 0 U Potftion it unpsW 



Armuai aotary 



♦ 



JMonths omplOYfid 



lOHoutinsortKKitbHiexpenMt 

t^gJI 2 □ Mttit 

sOTuhionforvourcHiidron 

♦□CoBtgttiHtionforvooftolf 

» □ Gtnerot modicoi inturtnce 



r-pSf] 6 □ 0««ol inturanct 
♦g^] 7 D Group Bf t Inturtnce 

t □ Ctf/trtn«K>rtotion txponwt 
r^fo] • O Pwntlon contr^itiont 
r^gfjie O None of Iht tbovo 



jtrT) 1 n MtHi 
* lOFtm^ 



OtT] 1 O Amtrtetn Indian, Altut, Etidmo 

t □ Atltn or Ptdfic ititndtr/Joptnott, Chinesa, 

F^kw. Koraan, AbI»i Indian, ViatnamaaB. 

HawaBan, Cuaman^, San^n. otharAaian) 

1 0 Biack 
4 □ White 



1 1 . Are you of tlitpanic origin? 



rc74l 1 □ Vat 
aONo 



12. What ii your year of birth? 



j07t 1 



Remarks 
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13. fwyow m©«tr#c«ntfuBw««k, wh«tlfyoMrb«»t 

|io«ir«7 (Raponhoun to the fmarwMt wtp^ t»ur. If 
you did not Bpend time on e particular activity during 
the week, mark the "None" box.) 



1 Sdwaki^ 

lit 


Hours spent 1 
(2) 




STS ! 1 
oDNont 


1 liXumciium matters 




1 e .Teacher euperviilon/eveluation 


078 ! 1 
0 0 Non« 1 


1 d. WoHdng with teechers (other than 
1 supervkMon/evaduatton) 


1 

oDnow 


1 e .Student discipline 


©□Nona : 


1 f . WortUng with »tu<lentt end teachers 
1 (other man ^adpTme) 


081 1 

oONone 


1 f .P^wit/cofmrnmitv relatlor^s 


082 1 

©□None 


1 h.Teechins Masses 


083 1 

oDNone 


1 1. Preparation for dasses 


0 D None 


1 J. Fund rsifting/obtainins resources 


088 i 


1 TOTAL 


i!!J 



14. Por each of the following matters, Indteata 
svhether K Is a aeHous protMem, a moderate 
problem, e minor problem, ornot a proMMn In 
your aol^. 

a. Student tardiness 

b. Studeirt absenteelem 
o. Teacher absenteeism 

d. Students cutting class 



(Mark (X) one box on each Hne.) 



Serious 



• . Fhytica! conflicts among students 



f . Robbery or ^eft 



f. 



g. Vandalism of school property 



h. Student pregnancy 



h. 



I. Student use of alcohol 



i. 



J. Student drug abuaa 



J 



k. Student possession of weapons 
I. Physical abuaa of teeehera 



m. Verbal abuee of teaehere 



|m. 



Moderate 



Minor 



Note 

probiam 



088 



O 
□ 



aO 

aD_ 
aO 



sD 
sD 

sD 
sD 



4D_ 

D 



081 



D 



o 



D 



D 



083 



aD 



□ 



084 



□ 



aD 



D 



088 



□ 



o 



□ 



aD 



087 



088 



_□ 



a_D 
aD 



an_ 

aD 



4D 



088 



D 



D 



D 



4D_ 
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b. |»oMthU»«hoolh«v««p«fticuiar 
iMlp iMQlnnlnfl tMolm (•.9., r - 



fwl iDY»8 

i 20N0 



MeT] 1 0 Yes 



16. U»»»»g thi 1 -6, lodlc«U how nrnch ACTUAL 
Inftittnct you thbik Mch group or iMmon hM on 
^mMom ocMtooming th« f oltowln« Mttvltlot - 

a. isuMtehing otirHot^fn 

(II Sehoof dIttriet/Oovomfaig boi^ 

(2) Princip«t/H««d 

(S) T»« chart 



20N0 

(ilMaf* the appropriate boxonaachUne.) 



! Mono 



aD 


aD 


4D 


• □ 


aO 


aD 






aD 


aD 




»□ 



A 
aroat 
4aat 



b. HMng naw full-tima taaehart 
(1) School diatriet/Govamfng tMMi»'<* 



S 1O 



(2) Prinaipal/Haad 

(3) Taaehofa 




aD 
aD 



C. 8onln« diacfpfina poHey 

(11 Sehool dtotrlet/Qovamfng board 



12} Prinafpal/Haad 
(S) Taaehart 

1 7. In ganaral, how dif fIcuK was H to find quaflfiad 
oppticanta to fill teaching vacancies for the 
1987-88 school yaar7 

Mark (X! only one box. 



u. 



i IPS 



aD 



»□ 


4D 


sD 


•D 1 


aD 


4D 


sD 


sD 1 


aD 


4D 


sD 


•D 1 


aO 


4D 


sD 


«D 1 




4D 


»D 


sD 1 


aD 


4D 


sO 


sD 1 



18. If a teaching vacancy could not be filled with 
e full-time teacher quelif ied In a courae or 
grade level, which of ths f ollowring methods 
did this school use to cover the vacancy? 

Mark (XI all that apply. 



I 112 



« lis 



1 □ Not at an difficult 

a D GsnersMy difficult 

a □ Difficult In some fields - Specify 



4 □ Does not apply; there were no 
vacencies - Skip to item 19 

1 D Cancelled planr^d course offerings 
a □ Expanded some class sizes 
a □ Added sectioi^ to other teachers' 



Contirtue 
with 16 



I 111 

r 



on] 
I — , 



normal tesching toads 

4 □ Assigned a teacher of another subject or grade 
level to teach those classes 

s D L)sed tong-term and/or short-term substitutes 

e D Used part-tinw or ftir»erant teachers 

7 D Something else - Specify 



hKJC 
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19. WtMrt is tiM t»l«|rfiofit iHtmiMr 
^•rlfy any of your OMKMni? 



tholfano 
wolMnniM 



^tiol Tetephone mmtlMrrArss cod9 number) 



CHiy(8l ond time(s) ft wtnrfd be convcniem to 
contact you. If noctssary 



20. Eiilar data you eomptotod thki 
quaatlonnairo. ' 



Month 



Day 



Yaar 
88 



THANK YOU FOR ASBISTtNO U8 W THIS iMPOHTANT JtffSffAIICN. 
YOUR TIMeANOgPFORTAReARPReCIATgD. 



Remarks 



ERIC 
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ff OHM 8ASS*4A 



U,$ Of *»AftT*«NT 0^ CWMf 

AS COuJC^AWwt f OR 
ut D£PARTM|NT 0f iOUCATtON 



SCHOOLS AND STAFFING SURVEY 

PUBLIC SCHOOL TEACHERS 
QUESTIONMAIRE 

1987*1988 



CMS No 



Deaf Teacher. 

The Center for iducation Statistics (CES) of the U.S. 
DeDanmeni of Education requests your participation Hi we 
xJ^heT Survey f or the 1 987-88 Schools ar>d Staffmo Survey. 

ere one of 'the 65.000 teachers from ov«r1 
private schools across the nation selected to be in the teacher 
sample. 

The Schools and Staffing Survey is an integrated set of surveys 
ionsTsting of the Teacher Demand and Shortage Survey^he 
School a^d School Administrator Surveys, Jj® i^fj^;;. 
Survev These surveys are revision, of previous CES surveys. 
d«7gned to better measure critical aspects of etcher wpply 
•nd demand the composition of the administretw and teacher 
worMoTce and the st«^ of teaching and school j>9 generally. 
T»S purpoie of the Teacher Survey is to obtain •n«orrr«rt«>n 
i^rsuch factors as the education and trajf^ ne- current 

iMignment, job mobility. worKfJace c<>".«*«'f2L!?tfS,!fs 
ctKHces of teachers, as well as their opinions about venous 
policy issues such as merrt pay or incentive pay. 

The U S Bureau of the Census is conducting these s^fveys f or 
J^Center for Education Statistics by the »vjhj>rrty ofSe^or^ 
406^) of the General Education Provisions Act. as a">«2^ J,£0 
1 22 1 e) The data will be treated as confidential and wilt be 
reported o^iy in statistical summaries so that individual teachers 
cannot be identified. 

We are conducting this survey with a sarnple of teachers. While 
S^fs minTT^.^es overall response burden, the vajue of each 
ind.viduai survey respor^se is greatly increased because it 
represents man V othe- teachers. I, therefore encourage you to 
oarttcioate in this voluntary survey by complettng tnts 
SSeSSnna.' e ana returning it withir. 2 .vveeks to the Bureau of 
the Census A preaddressed envelope is enclosed for your 
convenience. 

I thank you for your cooperation in this very important effort. 
Sincerely, 




Enr^erson J. Elliott 
Director 

Center for Education Statistics 
Enclosure 



l^ufwit Pr^ete BfM^ 



correct any error in n«me 
and addrw including 
ZIP Code. 




ERIC 
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INSTRUCTIONS 



If you are unsure about how to answar a quastton, please 
giv« th« bast answer you can and make a comment in tbe 
"Remarks" section, 

if you have any questions, call the Bureeu of ttw Census 
ooliect at (301 1763-2220. 



Use the enclosed poetage-paid envelope to return this 
qiiestionnaire to the Bureau of ^ Census. Please return 
it within the next 2 weeks. 



THANK YOU FOR TAKIMQ PART IN THIS STUDY. 



SECTION I - CURRENT TEACHING STATUS 



1 . How do you claaaify your PRIMARY aasigtimatit 
•t THIS achool (i.e., the actlvfty at which you 
spend most of your time) during the 1S87— SS 
•cImmM yaar? 



Mark (X) only one. 



010 I 1 □ Beguiar full-time or part-time toacher \ 



I Continue 
with 
Question 2 



page 3 



tQ Itinerant teacfwr (i.e., your 

assignment requires you to provide 
instruction at more than one achool) 
sG Long-term at^stitute (i.e., your 
Msignmant requires tim you fill the 
role of a regular teacher on an 
bdefinite basis, but you are stilt 
considered a substitute} 
4 □ Short-term substitute 
s □ Student teacher 

eG Nonteaching specialist (e.g., guidance counselor, 
Kbrarian, (nirricuUim coordinator, social worker) 

7G Administrator (e.g., principal, assistant 

principal, director, l^ad) 
s G Teacher's akte 

a G Other professional or support staff 



IF YOU MARKED BOX 4, S, 6, 7, S, OR 9 ABOVB, FLSASe STOP NOW AND RETURN YOUR QUBSTIONNAIRi 

TO THE BUREAU Of THE CENSUS. THANK YOU FOR YOUR TIMB. 



Remarks 



Page 2 

ERIC 
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^ SiCTiOW i - COHBIWT TtACMiNO STATUS - 



T 



2. Hwdoyo«clMrtfyTOurpoMtl««t»«i-^ 
AT THIS SCHOOL dufins Hm 1SS7-S8 selwol 



riTniDFult-timeempteYte 

iD % time Of mof». but teM than full-tim«emptevee 
sD Hthtie Of more, but Iws then %tim««mplovee 
*□ It time or more, but lese then H time employee 
sD Lest then % time efTH^toyee 




3, Now 4o you describe your iMehifis 

•Mlanmont AT THIS SCHOOL tftirlnfl the 
1087-88 echoolyeer? 



CHECK 
ITEM A 



(Refer to question 2 above J 

DM you merk box 1 , "FiilMlmo enHMoyee/ 

in enewer to question 2 ebovo? 



fuU-time teacher 
$D H time or more, but less than 

% tifTMtee<^r 
4D % time Of more, but less than 

H time teacher 
sD Loss than % time teacher 

eii 1 1 D Yos - C^thwe with 4 
' No - Skip to question 5 



4. Which cete0ory best descHbes your 
•sslgnment AT THIS SCHOOL? 



other 



Mark (X) only one. 



5, Which of these cetegorles best describes yow 
other PRIMARY ACTIVITY outside of teechln« at 
this school? 

Mark (X) or^ly one. 



iDFuW-tbne teacher - Sk^ to question €. page 4 
iU % time or more, but less then 



Continue with 
Cfwck hem A 



Jirn 1 □ Administrator {e.g., pnncipal. essistam 
' principal, director, head) 

aQ Nonteediin^ specialist (e.g., 

counselor, Hbrarian) 
9 D Resourw persw) for otfw teachers (e.g.. 
department hemi. resource tescher, 
curriculum coordinator, mentor teacher) 

4 □ Support ataff (e.g., secretary, aide) 
f □ Coach 

sD Other - Describe 



Skip 
to 

Hem 
6 



1 0 Teaching in enother scfwol 

2 O Anending a college or university 

% □ Working in a nonteaching occupation 

in the field of education 
4 □ Worlcing in en occupation outside the 

field of educetion 
» O Hofnenrwking and/or child rearing 
e □ Seeking work 
7 □ Retired 

bD Other ~ Describe - 



Remarks 



ERIC 
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SiCTION 2 - TEACHIMO EXPERIENCE 



6. lnwfi«ty«w«dyoub«9lftroMfflr»tFUU-TIME 
tMChing |K>tHion at th« •l«in«nt«rY or 



7. Atwli»ch»fth«fo»owlo«»ohooll«r«l« 
hm you Uiuoht, •Hher full or port titn«« 
for ofio yoor or moro? 

Mark IX) 9ll that apply. 




1 


• 







i i 1 D Wevtf taught fun-timg 
SHI 

I •I* I i □ ElomentwY (including kindar garten) 
] ft^o I %U Mtddo/hmior high 
I Ml 1 40 Sor^high 
i 1 sO Postaocondary 



] 

r 8. including tha curront achool yoor, horn m^y yo«pa 
hova you boon omployod oa a toaehorin puMIc 
ond/or privata acho<rii ot tt»a rtomomory or 
aacondary lavoI7 

(If YOU have no experience in a particular category, 
plea$e mark the ' 'None ' ' box . } 


Schools 

CI} 


Yaars of fuH-time 
taaching 

(2) 


Years of part'time 
teaching 

(3) 


(a) Public 


C2I 


•21] 


oD None 


0 □ None 


(b} Private 






oD None 


0 D None 


1 9a. SInca you began ta aching, how many braakc 
1 In aarvica of one yaar or mora hava you had? 


1 




Breaks In aarvica - Continue with $b 



oD None - Sk^ to Item 10 



b. Ware ony of these breaks due ^ a 
r9ductio«)^-fforce or • lay-off 7 



C. Including the current year, how many^ ^ 

consecutive years have you boon taaening 0.a., 
aince your last break In aorvloo)7 

{Include part-time and full-time teaching at both 
elementary and secondary levels.) 

10. In what year did you begin teaching in thia achool? 

(If vQyf s^6igr,rnent at this school included a ^J/"*** in j- 

service of a year or more, please report the year that \ 

you returned to this scttoo) from your most recent j 
break <n service.) 

Remarks 



f" ' ' 
t 

-» 

I 
I 

i 



1 □ Yes - How many? 

No 



Consecutive years teaching 



031 



1 


8 
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SECTION 2 - TiACMtNO CXPEBiENCE - Cpntktuml 



11, What WW v©ur main •cthrltvlh«V««Tl>«*o»«f»« 
lb«esn Machififl Hi M •ehooi? 

(If you left this school and then returned, please 
report your main activity the year before you most 
recently returned to this schoolJ 

Mark(X) only one box. 



f'n*] eD Homemaking •nd/of child rearing 

' 7 □ AttefKJing a coll«9« or universitv 

• □ MHttary service 

9 □ Unemployed end seeking work 

10 n Retired 
11 0 Other - Describe 



Answer item 12 ONLY if you marked box 1 in 
answer to question 1 1 above. 
12. Which of the followlnflceteflorieebot 
describe* your previous occupation in tne 
field of education? 

Mark (XI only one box. 



Answer items 1 36-6 ONLY if you marked box 2 in 
answer to question 1 1 above. 
1 3a. For whom did yoo work*- (Record the name of ttw 

company, business, or organization.! 



b. Whet kind of buelneee or Industry was this? (For 
exBTiple. reta<i shoe store. State Labor Department 
bicycle mar)ui3Cturer, fa'-m. I 



C. Whet kind of work were you doing? (Please record 
your job title: for example, electrical engineer, cashier, 
typist, farmer, loan officer.) 

d. What were your most important activities or 
duties Bt that job? (For example, typing, selling cars, 
driving delivery truck, caring for livestock.} 



f . How would you classify yourself on that job? 

Mark (XI only one box. 



1 □ Working in a posrtion in the fiekJ o^j^^^J): 

but not «s a teacher - Contmue with Hem 12 

2 □ Working in an occupation outside me field 

of education - Skip to question 13a 
s □ Taachtng in another school in the 

same school system 
4 □ Teaching in a different school 

system in ttiis stste 
t O Teaching in a different state ~ 

Which slaM? -g 

US 07 



Skip to 
hem 14 



1 D Administrator (e.g., principal, 
assistant i^incipai, director) 

2 □ Guidance counselor 

3 □ librarian or other media staff 
4D Other professkma! staff (e.g., curriculum 

specialist, Ktministrative business 

stsff , social worker! 
sD Teacher's side 
sG Other school personnel 



Skip to 
Hem 14 \ 



036 



037 I 



1 □ An employee of a PRIVATE company. 

business, or individual for wages, salary, or 

commission 
aD A FEDERAL government employee 
sD A STATE government employee 
4O A LOCAL government employee 
iD SELF-EMPLOYED In your own business, 

professional practice, or farm 
eD Working WITHOUT PAY on a 

family business or farm 
7D Working WITHOUT PAY in a volunteer job 
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^ SECTION 3-TEACHEHTWAIWIWO 



MAJOR AND MIMOIt PIILD CODi MUMBIM POfI QUtSTIOWS 14fe«iitf14« 



OfNERAi 



IINICATION 



11 Ag^icuttiKf «nd natufti 

IS Archrtectyre a^id 

#nyffonm«ntB' design 
IS Ar«g sfid •tnnic ttoci^s 

IB BostneM »nt^ mdnagtmer 

1$ Cotwnwnic«tton$ 

17 Computtr and mfof motion 

If En8»ne€nf>g 

It Fmt and eppitfd an 

21 Haa^^ professions 

22 Homt accno'r. cs 

23 Lav^ 

24 tattefS lEnglfSh. Htaratura, 

aptac^. cfasstcft) 

25 UtKa^v science 
2f Mathematics 
37 MtJita^y science 

36 Mvtti'tnterdiSCipitnary 

atodies 
29 Pr^iosop^^^ ano raMg«Dn 
SO Paycho^ogv 

31 Pwbi»c a*^ai's a'^d aa-vices 

32 Tneoiogy 



yiiyalM l aoNwiaaa 

S3 Chafntatry 
34 Ptiyaics 

36 6a<Hogv/0arth atiamra 
36 Otf\ef phya^f aciancas 



•1 Etemantary adMcation 
•3 Pra*atemant«ry^f(y 
chiWi o o d eOucation 
33 SaeoiKfafv adi^km 



37 Economics 

38 Htstory 

36 IHMdica^ acienct af^ 
govammant 

40 Sociology 

41 Other social scfer^as 

43 OfMr 



34 Agnci^urai education 
36 Aneckication 
■6 Mir^pi^ «kicatk»n 
§7 BMa»neaa, commerce, and 
ilmrilKfttva e^icatron 

M £n^«hMaMC<md«afHMO« 

36 EngUsh «^^fon 

•0 ForiNen fan^^agaa adMcatton 

31 Home acof w n ^ a^icat^ 

32 InAiatn^ ena, vocationat 

•3 Matnematfca eOucation 
•4 Mm^ odiicatfon 
M ^hymcB^ eOocaticm/rieaHh 
odocation 

36 Baadtr^ educatton 

37 Sconce eAicatfon 
68 Social atiMitos^aocia! 

actences edocatton 



7v Spaeth adocatton. general 
71 Edimnion ei the emottonany 

(katMfted 
n l^ycatton of the mentally 

fet^ded 

73 E(&9cation of the ^^eech 

haoHno viaion in^irad 

74 Speciaf Taamtng dtsab^trttes 
78 Other ^>eciai eck^ton 



30 C4^^4^iim and instryction 

31 EducatK^t admfmst^a:<on 
93 EdMcattonat payehoiogy 

33 Stt^ent peraonnei ano 

Munaefing 

34 Other education 



14a» Which of the foifowing cotiogo dogroot Have you •amod? (Mark all the degrees you have earned J 

What eeas your major fiald of 6tiHly for aaoh dagroa? (U§e the list of codes above J 

C, What waa your eacond major or minor fiald of etudy for aach dagraa? (Use the Hst of code numbers above. If 
you did not have a second major or minor field, enter ''00. 

d» In what yasr did you feceUfe aach dagraa? 



Degrees aerned 

(Mark IX f all that apply I 
ia) 



Associate degree or vocationaf [,££*J ^ 



Bachelor's degree 



043 



2D 



Major field code 



040 



044 



SeconJ major or mk\ot 
fteid code (if any) 
M 



041 



04S 



Year degree 
recarved 
(d) 



042 



19 



04iT 



19; 



2nd Bachelor's degree 



i047 , _ 

1 ^ 3 □ 



048 



048 



19 



, Mastef 's degree 



051 • 



4 



0S2 



0S3 



0S4 



19 



2na Waster s degfee 



Education specfalist or profes- 
sional dtpioma (at least one 
yeaf beyond Master's level) 



0$9 



□ 



0S6 



060 



057 



058 



19 



061 



062 



Doctorate (e.g., Ph.D., Ed D ) 



063 



064 



065 



066 



19 



First Professional degree (e.g., 0*^ 
M.D.,L.L.B , J.D..D.D.S.j 



□ 



068 



069 



070 



19: 



No degree or diploma 



071 



0 □ - Skip to item 16b 



1 Sa. What it tht name of th« coflega or univarsfty whor* 
you oarnod your BACHELOR'S degret? 



07S 



1 m No Bachelor's degree earned - Skip to item 16a 



b. In what cHy ar>d atate ia It iocatad? 



074 i 
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MCTIOM a-TiACHtilTIIAlillMO- 



•1 Pr«kind«r9WMn 



Aft 



TtAeNHM AtM«llMi«T illi»eOOI MIMMM MKOMtSTIONt 10a. IM^f ?i, f ?^ ft MO It 

■mmM Ai«M tCofifiiumO Saimw 

HHMhh. phyaiesl aduMtion Sgp^V mm 



If 

19 9^|^^^oft^p^^^te^p|^^|y^ 



Oe SiKigMtf tducttion* 

Ot fnoktMtn0i,Mgi wm 
11 Feritosn ten9uag« 

laoihMf* 

Mdt fiK tMic tidii*. ltoi9Mi« or Qiftfd M tht M^lpvMm anM 



«M <t THIS SCHOOl, fhirt te« IM ftaiM In vffitah 
yew tMeh fho moot elMMtT 

C0de numben Ht9^ above to twcortlYOW 
msignmont fiota. Ifyourtooc^ikigoohoMbdMdod 
oquelly botwoon two fiokSs, rocorti oHhor HoM m KOtir 
fHUnofy BBsignmont ki tfus lt§m, msrk box 1, mKl 
t0cord the $»cond fteld k) itBm 16b J 




Prkn^ MOivmm fMd coda 



1 □ TM^iina tch«tfijla •quoRy 
divktod betwaen two fiaWs 



b. Ara oomo of your elasMt at THIS SCHOOL In 
•thorflokla? 



tSI!J thaaooowdiitotBliiMiT 



sDNo 



^^^^J^^^ Ck^^kjtf aJ^^ka^a b 



17t. What fMddoyoufMi BEST OUAUFIID totwh, 
iitfloM of whothor you oitfTMithr tMon m iMt 

17 rUsa codas J!^9C «l»ov«J 



fooai 
flaMl 



Boat quafifiad flald ooda 



b. Do you foal quallflad to toaoh any othar fMda? r^p 




lOYaa-FomrhitllaldtfayjrjMl j^ggy^ 
aacond boat qiMMflaor ^ 

(Um tfwcodff fiMadatetv.; — ^ 

iONo 



18, Haa your primary taaohing aaalgnmont fMd 
ehansad ainca you bagan taaehlng? 




rUaa oodai latad a^va.; 

^ ^Ya8<eoimtliiglMayaar«lio«ir 
many yaara haa your 
primary aaalgnmant flatd 
sDNo V«niah»ad uochanjad? 



1 9. For aach of tha flalda In which you now taach (*r»d 
for your baaf-qualif lad fiald, H dfffarant from yoiv 
ourrant taaching aaalgnmant), how many 
undargraduata and flraduata COUR8SS hava you 
takan In that aubjact araa? 
A course Is one that meets 2—6 dassroom hours per 
week during one semester or quarter. If you have 
taken both semester end quarter courses, enter tf» 
respective numbers In each cofumn. Count ALL me 
courses that relate to the Mdis) in which you teach, 
e.g., ff you teach ANY meth subject, count ALL meth 
courses: If you teach ANY kind of special educetion 
ctaaa. count ALL courses in tfia fiefd of^dal 
0ducation. 

If no courses were teken for a field for any ^urm, 
enter "0." 

Pfeass refer to records if you cannot ^a^ateiy 
recall your coursework. 



Ftoid 



San^t« 
<2) 



Primary assigrv 
mant fwld 



h.Sacondaryatatgn- 
mantfiatd 

I W i 1 DNo taeondary 
aasignnnant 



ERIC 



Baat quafiftad fiatd 

1 □Sameas 

primary 
atSH^nmant 

3 DSamaM 
tMondary 
aaaisnmam 



NiMnbar of coursaa 



Undaryackiatt 



Quartar 



^mattar 
<4) 



Graduata 



M7 



9ta 



Quartar 
(SI 



Ota 1 
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SECTION 8 - TiACHER TRAIMINO - Continued 



Pof yow t— chfaHl ■■ ■Igiww t wt AT THIS j 
SCHOOL Indifffo wiy dMM# In RMrtliMiMtteSr | 



b. For Meh of tfM foRonvfiHl oc I w hwi fi t ldg , 
iiew many tindororMlyat* mm! grMliMite 
COURSES h«v« you tokon In tfiot t u Nt ct 
mf—7 

(inter "0" for each cell for which you have 
taken no courses.} 





Number of coursos 


rioid 


Undergraduate 


Graduate 


ID 


Semester 

(2) 


Quarter 


SetT^ster 
(4) 


Ouerter 


0. MtthOfTWtiCt 


CC3Hli 


iei 1 


102 


101 










b. ComputM' fderKt 


104 


1M i 


lOt 


10? 










0. Bk)io0Y 


lOt 


1M 


110 












tf. Ctiemistry 


ml 




114 


lis 








0. Physics 


lie 


117 i 


11f 


iis| ■ 










f . Esrth/spsM sckmct 


120 


121 


122 


123) 










§. Other natural 
scienca 


134 


12S 1 


120 


127 j 











21 « Dkf you take any aducaflon or toa^ita^ 
ralated in-servlca or collage eiMiraaa 
raqulring 30 or mora hotire of otaaaraom 
•totdy during the f»aet two aehool yaara, that 
la, In 19S6- 87 or 1S87-SS? 



1 □ Yes - ^ wfiat aeirignmant RaM |i2> I 
mn» tfite trabwig ralavmtT 

(U$a list of codes on page 7.) — <•> 

iDH0''Sk^toqu99tkfn23 



An$wer22 



22. What was your MAJOR purpose for taking 
this training. 

Mark (Xf only one. 



riio] 



1 □ To fidfM ir^ cortlficatk>n 

requiramwits for current positk>n 
J O To maintain and/or improve quelificsttons 

for currwit portion (kidudknj mea^ 

recertfficstion requiramems) 
s O To retrain to teach a different subject manar area 
« □ To retrain to teach at a diff eram cnade level 
B □ To retrain to teach har>dicapped students 

or ati^nts with teaming disatMlitias 
e G To acquire credentials in new nonteaching areas 

(e.g., administration, guidance counseling i 

7 □ Other — Describe - 

1^ 



23fl. Do you have a teaching certificate In this 
atete in your — 

(11 Primary assignment field? 

12) Secondery assignment flald« K any? 

(3) Best qualified field? 

b< If you do, what type of eartif ication do you 
hold in each field? iUse the codes below for 
type of canif ication.} 

C. In what year were you cartifiad In each Raid? 



Cedes lor e«iiMic«^ 

1 Regulcf or standard state ccnif cation (the standard 
carttficatton of<«r»d in your state! 

2 Pro&flt<Of»rv c«rti<ic«ttor> »h« »nit»ai c«nif»c«ta iftsuad 
•fter satis^ytng alf requtferrwm* except the comptetton 
or a probationary period! 

S Tempo'«i> provisional or eme'pt ncv certification 
(rtQuires addittorte) coursework before resuiar 
ceriif ication can be otitained ' 



Field 



(DFrimary assign* 
ment field 



(2) Secondary assign- 
ment field (if any) 



(3) Best qualified field 
(if diffcfent from 
ahove) 



Have state 

certification? 



le) 



121 



1 □ Yes 



124 



1 DYes 



127 



1 DYss 

2 UNO 



If "Yes" in column (af 



Code for 
type of 
certification 



122 



12B 



ISS 



Year 
certified 

(c) 



123 



121 



129 



Page 8 
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^ ICTtW 4^CUttBtWTTiACHtl»giiOAD 

- Ouwtk>nf In ••ctkm r«iu««t informal 
•chpol was Ni iwwton. «e»w provWe thi Infomi^^ 
inform<tk>n en daws for whteh you w»f«'**^«»**^ 



24. InwlMt^adalmltarttlMtiMtomiln 
your e4MMt at fhH •otiool? 

A(ftfr*rX;affrt#fW/K. 



avan tf you wtra abaam at anytime 

1 □ pj^Wn^jjroartan 
>0 iCifNtorsartan 



CD 



5«S fO lat 

2nd 

[ii^l aD3rd 
|?4?1 a04th 
jiaal jD 6th 
iiay I aO 6th 



tha waak. 

t0 7th 

10 □ 8th 

11 □ 9th 
laDlOth 

i»0 11th 
Hfiil 14 P 12th 
[TmI liD 13th 
553 liD 14th 
fiial IT □ Ungraded 



2S. 



WMeh of the f oNowino baat d a acri baa tha 
way your claaaaa at this achool ara 
er^anliad? 

Mark (X} emfy one. 




i1B7 

r 

I 
I 
I 



-L 



1 DSatf-containadeiaas- Youtaaehmuttipte 

at^iacts to tha tame dass of atudants af i or 
moat of the day - C&m^ KWth /torn rCfl 

2 D Dapanmantatizad inatniction ~ You teach 

at^act numar eouraas (e.g.. Natory. typtng) to 
aavarai classas of different atudenta all or most 
of the day - 5*^ to Question 27, page 10 

3 □ Taamteach^ You coNaborata with one or 

mora o^iar taachars in teach^ multiple 
ai^»|ectt to^ tame class of atudants — 
Ani¥m 9lth9r ^mtion 26 or 27 t>9low, 
tfepm^ing on which foftrmt botfr dowcribos the 
way your elesMt ^ or^mkmi ^ ormost of the 

day- 

4 □ "Pull-out" dass - You provMa Instruction to 

atixtants who me reiaased from their regular 
classes — Continue with Item 26a 



MOTi - ANSWBR THIS QUBSTiON If YOU TAUGHT A | 
SiLf'CONTAINBD CLASS OR A PUU-OUT OASS* 
26a. At this school, how many atutfants ware •nroliad 
In lha class or program you taught fhtHng tha 
most recant full weak school waa in aasaion? IH 
you (each two kindergarten or prakindaroartan 
aasslons per day, report the average mmiMr of 
atudants.) 




Students 



b. Approximately how many hours did you spend 
teeching each of the following subiects during the 
week? 

(If you taught two or more subjects at the same time, 
apportion the time to each subject as best you can. 
Report hours to the nearest whole hour, e.g., 1, 2. If 
you did not teach a particular subject during the week, 
mark the "None" box.) 



Subject 
(0) 


Hours spent teaching in | 
most recent fud week | 
<b) 1 


(11 English/resding/langusge arts 


lie; 


0 C None 1 


(2) Arithmetic/mathematics 


lao 1 


0 C None 


(3) Serial studies^istory 


iai 


0 lI None 


(4) Science 




0 □ None 



C« Did you assign any homework 
during the most recant full week? 



Which of the following best descrlbas tha 
general academic achlevemam lavai of your 
atudants relative to the other students at thia 
acfiootT 



2DU0 



1 □ Primarily hightr achieving students 
i □ Primerily avenge achieving students 

3 □ Primsrlly lower achieving students 

4 □ Students of widely differing achievement levels 

PLEASE SKIP NOW TO QUBSTION 28 ON PAGE 1 1 . 
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Page S 



^ SICTtOK 4-CURfliWTTIACMtWOLOAO »CowliBii»rf 



Answer questions 27a -g befow ONL Y if you teu^ f*it!f»cf nrnter counpei to different groisos ofsti^nu. 
27. Th« following guMtions rofor to «ho ttiNMt matter ciMMt ^ toii«H AT THIS ^HOOL jii^inii th« "MWt 
B dess. Exclude study hails, funrmown pariods, uruK^t^kHed tutorkig, etc.! 

m. What wat tiM sulHMt mattar of aaoh elaat you tauflitT (Use the code numbers Hstadon page 1 1 to record 
your answer m column (a). I 

b. For how many parlodf |iar waafc doaa aaeh oiaat maat? {If your school day is not organixed ty class periods, 
mark box 1 at the top of column lb) and record ttte number of hours par waak that you teach each class./ 

0. What it th« prada laval of MOST of tha atiidanta In aach of your lOmauasfJUse numerals 1. 2,... . 12 for 

grades 1-12rPK for prekindergarten. K for kindargarten, and U for ungraded. Enter only one grade level for each 
of your classes in column IcKI 

d. Now many aludanu ara anroUad in aach elaas pariodT 
a . For each clatt pariod. did you assign homawork during th« latt full waak? 

f . What if th« achiavament tovai for moat of tha ttudante In aach claM pariod you taught, rolathf« to 
othar ttudantt at this school T 

Use these codes to record achievement level in columr) if): 

1 Primarily higher achieving students 8 Primarily tower achieving students 

2 Primarily average achieving students 4 Students of widely differing achievement levels 

g. For each class period you taught, was h advanced placement, bilingual, gifted, ramadlal, or 
apaciaf education? 



Use these codes to record course level in column ig}: 

1 Advanced piacen^ent (AP) - Course that 
allows completion of college level credit, 
as defined by the College Entrance 
Examination Board 

2 Bilingual 



3 Gifted 

4 Remadiai 

5 S{»ciai education 

6 N(Mie of the above 







IIS i 




Number of 
studerits 


Homework 
•ssigr^d iest 
full vtsekJ 

It) 




Class 






Cisss 


Subject matter 
coot 12 (Signs' 

ia) 


1 H Nc pe'iods 


Grade level 


acHievement 
i«vef code 


Course 

level code 


p«riOa 


Periods pe' week 
lb) 




lei 


enroiJed 
Id) 




t1 digit) 
If) 








196 


1«7 i 


118 1 




16t 


170 


iU Ye* 


171 : 




172 j 




1 












sDno 












173 1 


174 


171 




17« 


177 1 


iD Ves 


178 




178 




2 












sCjNo 










3 


ISO , 


181 , 




183 


184 


iDYes 


188 1 


188 { 














sDNo 












117 j 


mj 


181 i 


180 


111 ] 


iDVe» 
2D No 


182 1 


183 ! 


4 






















194 




IIS 




111 




187 


118] 




18S 




200 ! 


6 














aDNo 










S 


201 i 


202 1 


203 1 


204 


208 < 


inve« 
2ljNo 


2061 


207 
























206 , 


201 


210 ! 


211 


312 


iO Ve» 


213 1 


214 1 


7 












jDNo 












21S 




211 


217 ) 


218 


218 


iOy«s 


220 




221 1 


8 


























222, 


223 ; 


224 ; 


22Si 


226 


i iDYe* 


227 1 


228 


1 


9 
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MCTiON 4 - CURRENT TiACHINQ LOAD - CMitfny^ 



mmJICT MATTtll COM tttMNMRt POK OlMfTION tfB ON PM% 10 



11 Aopoaming^ookl(tecMn6 

12 Shofthtnd 

14 Ol^rr^asmeti 

1i CtfMT «<kication 
19 AgrfC4^uff 

17 lfii^i«tri#i •rt$ 

18 Home tconomici 

It Ottm voMtionai. trw6€, tnd 



SI Frtnch 
SS Qtrmtn 
SS Utin 



guyBiMniyiBi 

21 Ut«fatar« 

22 CompOfH^^^Mfntlism/ 
22 flMd<nQ 

24 Engiith«t9 second languagt 
28 Othef |osMiM#nsu»9^ tru 



41 Oenerei mtthtmities 

42 Bostntse meth 

43 AtoelM. etememifv 

44 A^QttM. intf rm^kett 
48 AlgebfA* Mfven^ 

44 GeomeifY* frfene/soM 
47 Tf^onometry 

45 Aneiytic oeometfy/ 

4t Pr^«»Httv/tt«tfit^ 

80 Calcutut 

81 Other methmettci 



82 Computer 

•«verene^en^cetions 
■2 Coff^Hiter y o ye mf fw g 
M Otfter oom p M te r ecience 



•1 Qenerit eeience 
•2 Btotogy/Mt ocienee 
•2 Chemietry 
•4niytk:t 

•8 Eft h/ e^ i o t eci^iee 
•4 Other p^vfk:^ ictence 
•7 Ofher ne^ire) ecier^ 



70 SoetoiftiM^ 

71 »^tory 

72 WofW l^vii3»tk»n 
78 NUticelec^efKe/ 



74 Qeo^^y 
78 Economy 
78 Ovice 

77 So^ology^eeciet 

pTQenlxetK^ 

78 Other MMl ' 



•1 Aftiendorefts 

83 FMmmel(ino photoo^ephy 

42 Cheque 

84 Beno 

•8 Onme/thee^/dence 
48 Mttiie 

•7 Other vteuel/peftonr^ eru 



81 Driver eeucetion 
•2 Heefth 

82 Ph»MOphy/rel(0ion 
•4 Phyeicei e^^^eupn 
•8 Fiyeholooy 

•8 Other courses r>at 
eisewhere dsssH^ 



28« For thamOitrrant FULL WEEK, wM«l8 your 
iNMt 48tim4t4 of th8 fuimbor of hours you 8p4nt 
on 80hoot-r4lBt4d activttiae durino and aftor 
eehool hours? SCHOOL HOURS art tlM hours 
that you ars raqulrad to ba at achool, ragarctoaa 
of «tfhath#r atudents aro thara. 

(fi0port hours to the nearest WHOLB HOUR. If you 
aid not spend time on e perticuier ecf^vity during the 
week, mark the "'None'" box.) 



SchocH-ralated sctivitias 

(1) 



a« During aohooi hours 

(1 ) Cl8f sf oom tMcNng (rncHiding ftaki trips) 



(2) Pr^fiti<m 



Hours spam 
(2) 



oG None 



(31 NontsscNng dotits (s.g., bus duty, hsti 
Ally, kmeh duty) 



(4) Othtr assigned rssponsibititiM (e.g. 
hflsding d^rtmsnt, counssUng, 
tutoring, (^s^tfng) 



fli) Hoi^ ti»ssnt from s^kkM for any rasson 



^) Total school N>ur8 during most recent 
full week ''mm€tfB(1}thn/a(8l 



h. After mNkM hours 

(1) School-related activities kivohHng 
student interaction {e.g., transporting 
students, coaching, field trips, tutoring) 



(2) Other school-reisted activities (e.g., 
preparation, grading h€MTiew(^, parent 
conferences, atterniing rrwetings) 



(3) Total after school hours during, nrost 
recent full week - Bum of b{V and b(2) 



oD None 



eO None 



m 



214 



o D Non e 

I 



Jii. 



oD None 



ass 



oD None 



oD None 



Remsrks 



^ ICTtOW 8 - PIftCtPTIONt AWP ATTITVPtt TOWAWP TtACMIIill 



2$. PovouaffMPr^affrM 



fiiil 



1 □ Strongfy a^«e 

2 □ Sonwwhtt agree 
>□ Scmwvvhet dteagfee 



The pHndpet lets staff menriwifa know what la ] 
•xpeettd of fham. i 


nil 


1 □ Stror^;^ ^ 
s □ Somtwhtt •gme 
9 □ Somewhat ifoagrM 
4 LJ Strong <baa(^ee 


The aehool admkiiatration'a bahavlor tMirard tfia j 
staff fa auiNKNtiva and aneouragfois. | 




1 □ Strongly agree i 

2 □ Somewhat a^ee | 
>□ Somewlwt disagree 

4i_j otrongiy flNaagree 


1 am aatiaf tad witfi my taaehii^ aalary. HfD 


1 □ Strwi^ agres | 
sD Somewtwt agree 
»□ Somewhat d^agree 
• LJ a'Trongiy otaagree 


Tha lavai of atudant mfabahavfor {e.g., n^aa, | 
hwvapiay or fighting In the Kallt. eafataria or i 
•ttidant iounga} kt ^fa aaKo^ totarf area wHh my i 
iaa6nifTg< 


1*2] 


1 0 Strongfy agree 

Somewhat agree 
sG Sonwwhat disagree 
# imJ Ouor^y uiMi^f tfv 


Toachart partlclpata in malting moat of tlia 
bnpoitant adueatlonal daclafmia In thto aoliool. { 




1 □ Strongly agree 
3 □ StNnewhat agree 
)□ Somewhat disagree 
4DStr«H^(to^^ 


1 racalva a great daal of support from parents for 1 
the worfc i do. 




1 □ Strongly ai^ 

2 □ Somewhat agrM 
sD Somewhat <foagree 
4 u Strongly oisagree 


IMaceaaary materials (e.g., texti>oolca, 

aupplles, oopy maehfrta) are available as i 

needed by the etaff . 


J«!J 


1 □ Strongly agree 
{□ Somewhat agree 
sD Somewrhat dRsagrae 

A 1 1 ^^A^^^^^^^Am. m ^hS-A ^^^^^^^^^ 

4 LJ StfWiQty aiB#9f#6 


The principsf dots a poor Job of getting < 
resources lor this school. 


24t 


1 □ Strongly agree 
a n Somewhat agree 
sD Somewhat disagree 
4 LJ otrongiy aiaagree 


Routine duties end paperwoHi biterfere 
wKh my Job of teeching. 


J47 


1 □ Strongly agree 

2 O Sc»iwwhat i^ree 
sO Somewhat disagree 
4 LJ strof^y oiaagree 


My principal enforces school rules for 
atudent ecmduct and baelts me up when 1 
needlt. 


I t4t 1 


1 □ Strongly egree 

3 □ Somewhat agree 

% □ Somewhat dis^ree 

4 LJ strof^y otaagree 


The principal tafka wHh me frequently 
about my instructional practices. 


I 

1 

i 


1 □ Suongly i^TM 

2 n S<»newhat agree 

% □ Somewhat dteagree 
4 O Strongly disagree 


Rides for atudent behavior are conelatantiy 
•nforced by teechers in this school, even for 
atudents who are not in their elasaaa. 


1 
I 
1 
1 


y □ Strongly agree 
20SomeM4)at agree 
2 □ Somewhat disagree 
4 n Strongly 



ige 12 
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POM SASMA 00.104* 



•icnoN » - rmcimoiitt awp ArrmiPtt towawptiacwwiw - 



2ftl« MMt of Illy 

valuM about wti«t 
•oliool thouM b«. 



sO fkMllfWhft <8M0f1MI 
4D 



0. TIM prlma^t iuiowt what kind of Mhoei 
ho/ih awon tt and Hm eonummtooUd h 
to iha itoff* 



1 0 StronB^V 
tO Somewhat 
tDSomawfiat 
4DS»Qngly 



p. Thart it a fraat doal of 
•mons a^.aff mamlMra. 



ooopofawa •iiwii 



[fin «O9tf0n9hr«r«« 
^ tOSomawhatagraa 

tO Somawhat tfiaaeraa 
4 P Strongly #aagrat 



l|. in thic aahopl, staff mambm ara laooenlaad 
for a Job waif ifona. 




SM 



iO Strort^ aoraa 
sOScmwwhat agraa 
sD Somawhat iNaasraa 
«□ Strongly ^agraa 



r. I hava to follow rulat in this aohool that oonfNet 
with my baat prof aaaional Judgmofit. 



HEI 



1 □ Strongly agraa 
aQSomawhatagraa 
»□ Somawhat <Saagraa 

4 □ S^ongty (Hsagrat 



t. i am aatlafiad with my claat ateaa. 



[ain 1 □ Strongly 9gfm 
sOSomawhatagraa 
f D Somawhat dtaagraa 
4 □ Strongly dBtagraa 



1 1 maica a conaclout off art to eoordlnata tba 
eontant of my couraaa with tfiat of oHiar 
toachara. 



iDStrongly 
sDSomawhatagraa 
t □ Somawhat ^aagraa 
4 □ Strongly cfoagraa 



II. Goal* and prioritiat for tha school aro olaar. 



218 



1 □ Strongly 99^99 
i □ SofTMwhat ttgrm 
s D Somawhat diaagraa 
4 □ Strongly diaagraa 



V. Tha amount of itudant tardinata and elaaa 
eutting In this school Intarf ara« with my 
taaehing. 



1 Q S^ongty agraa 
2 n Smiwwhat agraa 
» D Smnawhat diaagraa 
4 □ Stnmgly diaagraa 



W. I aomatimas f aal H la a watte of tima to try to 
do my iMtt aa a taachar. 



no] 



1 □ Stn»n(^ agraa 

2 □ Somawhat »grw 

s □ Somawhat diaagraa 
4 □ Strcmgty disagrM 



30. if you could go back to your oollaga daya and 
atart ovar again, would you l»acoma a taaehor 
m not? 



1 0 Cartamty woiM t>aconw a taachar 
2 □ Probably would bacoma a taachar 
a □ Chancat about avan for and gainst 
4 □ l^(M>ably would not tecoma a taadtar 
a □ Cartainiy would not bacoma a taachar 



IF 
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A ^^^mA^M^A lIMM^al^AflBft A ^^^^^^^^^^^^^ ^^^^^^C^ 

^WfSIII« w IMn ■ fPVBWni ■! Mir 


ifiSM^nji 1 
rouMnlih ilUJ 


1 U ofHwtia 
2 □ Moderata 
aQMtnor 
«□ Note problem 


il. StiNlmrt irfwnf lim 


|tf 1 1 


1 OSll^kHM 

sDModerete 

sO Minor 

4 □ Not a problem 


€• T#AetMf MbiMitMiisin 


|f4| 


1 uisenoiia 
^□Moderate 
sD Minor 

4 U Itin • pr QDI9rTT 


d* Sttidente eifttinfi e(«M 


1 

jStf 

1 
1 


1 LJ sartoua 

2 □ Moderate < 
a □ Minor 




1 

. ...^^ .....ni^. — . 


4 O Not a problem 


i. Phytlcal conflicts amonfl ttudants 


!»•< 1 

1 
1 
1 
1 


1 1 — 1 serious 
2 □ Moderate 
a □ Minor 
4 □ Not a proWem 


f . Robbory O' th^H 


< 

r 
1 


1 i_j aMfKHia 
2D Moderate 
aO Minor 
4 □ Not a problem 


9< Vandaiism of achool property 


t=r 

AAA 


1 LJ MNIOUS 

2 0 Moderate 
sO Minor 

4 □ Not a problem 


h. Student |»re9nency 




€ i 1 e Afflict t A 

2 □ Moderate 

a O Minor 

4 □ Not a f^otMem 


i« Student use of alcohol 


1 270 


1 LJ Mm)US 

2 □ Moctorata 
iG Minor 

4 □ Not i problem 


J. Student drug ebuee 


^ ««« 


2 □ Moderate 

iD Minor 

4 □ Not a problem 


k* Student poeaeaaion of weepona 




3 □ Moderate 

3 □ Minor 

4 O Not e problem 


1. Phyafcaf abuae of teechere 


i 179 


1 UJ ^H^iiVMe 

sDMocferate 

9 □ Minor 

4 □ Not • problem 


ni« Verbal ebuee of teeehera 


lizu 


1 □ Serious 
a □ Moderate 
iD Minor 
4 □ Not a problem 



Paoe 14 wMfAts^itajo-r 
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I IM ill M f ^ «1 



il 



|i!E iD «□ »□ 4D »D eD 



\ml iD aO sD 4D »□ 



C. Stfttins policy on «rotipln9 
0i««MtbyoMitty 



na iD iD jd 40 »o 



d IfltoMtahhni mwrloiihnn 



Jilll iD zD »□ 40 iD 



None 



A0fMt 

(tost 



33. At 9011001, how imiehoontroi do yoy fool you 
Mvo IN YOUR CLASSROOM ovor oooli of tho 
ffoBowlfHl oroot of your f^loimlns omi toooMnfl? 

Indicate how much controt you f99l you hav§; use 
th0 Mcale of 1-6, where 1 meane "No control" mr^ 
6 means "Complete control. " 

C« Stioctlns textbooks ond othsr biotnictioffMil 
matoriait 



None 



^ Complfte 
control 



JHEI iD iD sD 4D »□ •□ 



b. SotoctkHl oontant, toplet, and aktltt to bo Umffiit 



riEl iD 2D »□ 40 sD eD 



C. Soioeting taachine toehnlquoa 



am iD »□ «□ 4D eO 



d. DIaclplinlnfi atudanta 



iD aO tD 4D sO 



S. Datarmlntfifi tha amount of homoworfc 
to ba asalgnod 



SIS 



lO sD »0 4D sO 



34. To what axtant hat aach of tha f oHowinfl paopla at 
«hlt aehoof halpad you fmprova your taaehing or 
aofva an Instructional or class managanwnt 
problam? 

indicate how heipfu' each person or group has been; 
use the scale of 1-6, where 1 means "No help" and 
6 means "Extremely help ful. " Mark box 7 if there is 
no such person or group in this school. 

t. Frinclpal or achool haad 



No . 
haip 



Extremely Not 
helpful applicable 



mJ iO iD sD 40 »0 sD 



b. Oapartmant chair 



iJitl iD iU sO «□ iD •□ 



C. Other school admlniatratora 



\Mi} iD aD .D 4D iD 



d. Other teachers 



Sll iD aD jD 4D iD «□ 



Page 1 & 
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SECTION » - PERCEPTIONS AND ATTITUPES TOWARD TEACMINQ CoaHmmd 



35. How lone ^ yov ptan to romolfl In taochltis? jjie] 

Mark (X} on/y one. 



36. In how many yftarft do yoM plan to rtttrtt? 



378. Whksh best dotcrtb«» yowr MAIN ACTIVITY 
during the pro viout ochool yoor (1 986 ~ 87)7 

Mark (XI only one. 





190 



b. What do you expect your main activfty will bo 
during the next school year (1988-89)? 

Mark (X) only one. 



1 □ As lonfl 8S I am able \ Continue 

2 □ Until I am aifgible for retirement J with item 36 
sDWHI probably continue unless \ 

something better ccwncs along I 
4 □ Definitelv plan to leave teaching) %l'P 
as soon as I can ^nemj/e 

6 □ Undecided at this time 



Years 



1 □ Teaching m this school 

2 D Teaching »n arwt^wr school in this school system 

3 □ Teaching in another {Hiblic school system 

4 □ Teaching k\ a private school 

s □ Teaching at the postsecondary level 
6 □ Attending a coltege or university 
J D Working in s nonteaching occupation 
in the field of education 

8 O Worthing in an occupation outside the 

field of education 

9 □ Honwnaking and /or child rearing 

10 □ Unemployed and seeking work 

11 D Military service 

12 □ Retired 

13 □ Other - Describe 



I __ 

l aaii I 1 □ Teaching in this school 

2 □ Teaching in another schc^ in this school system 

3 O Teaching in another jHiblic school system 

4 □ Teaching m a private scNk>I 
s D Teaching at the postsecondary level 

6 C Attending s college or university 

7 D Working in s nonteaching occupation 
in the field of education 

8 □ Working in en occupation outside the 
field of education 

s C Homemaking and/or child rearing 

10 □ Unemployed and seeking work 

11 □ Military service 

12 □ Retired 



13 n Other 



Describe 



Remarks 
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SeCTION e " WCiiiTtVES AWD COMPEWSATIOW 



for M«H of tiM f oSowins P«y ln««o<lvM« . 
MeMo «Hi«thor you favor or ofn»OMtht 
Inootitfvo, ofHl wMthor YOU now raoMvo tlMi 

looonttvo. 

M»rk fX; one box in each cohtmnfofM^kicentive. 
1. Arfditlofwfpiyforowuminf •ddWoiwf 

fMIKMwKMfHiM M • mmeim or mwitor tMchm^ 
(•.«., m^fytMng now t— ohf) 

b. Ad«tloii«I|>«yfortoo«hli»9»n«»»»«rtW**^ 
(•.0., moth, toloneo) 



C. AddMlonaf pay lor taachlft« In a high-prforKy 
looation (a.9., an innor-oHy aehool} 



d. Salary Ineraatas at part of a earaar ladtfar In 
which taaehtra prograat through aavaral 
promotional lavalt batad on thair partormanca 



Doyoiifavor or 
oppota tha ineantlva? 

(1) 




t U2 



% □ Stnmf^ favor 
sDlMlidty favor 
sOMildiy oppoM 
4D Stron gly oppose 

1 0 Strongly favor 
sDMUay favor 

Mikity oppose 
4 □ Strongly oppose 

riiri 1 0 Strongly favor 
^ jDMlkfly favor 
sDMii^y oppose 
4 □ Strongfy oppose 

rSil 1 0 Strongly favor 
aDMHdtyfavor 
sDMiWIy oppose 
4 C Strongly oppose 



A marlt pay honui for axoaptional fwf ornnai^ 
In a ghran year 



f , A aehoolwlde bonus for alt teachers In a aehooi 
lhat shows axcaptlonat parformanea or 
Improvamant In a ghran yaar 



rioo] 1 0 Strongly favor 
I 20Mii#y favor 

j sCDMndiymoM 
I 4 D Strongly oppos e 

[ten 1 D Strong favor 
^aD Mildly favor 
sDMikMy oppose 
4 0 Strongly oppose 




113 



SOI 



iDVes 
jDNo 



1 DVes 

aDNo 




iDYes 
aD No 



iDYes 
aDNo 



iDYes 

aDNo 



Remarks 
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•ICTION • «- INCiWTIVf 8 AWO COMPlHSATIOli ^ Contlmmd 



T»M foikNwfani c|itM<ion» ff*f«r «o your teforMM 
mn^im* from t— chlwg nd othf w w w l oyiwnt 
fram mM-Jiant 1 887 to mitMiifM 1988. 

(^Khtde onty YOURMming$. BimM toth§near^ 
fiundnd OoHsrs. lfyou<k>notf9C0ivekKOimfroma 
pvticufar 9wrce, mark tho "None" box.) 
«. Ptirbm tho tummor of 1987, liow fiNieh 
tfMyeuoom ki- 
ll) Siimmcl •choot mUty from this or 
•ny othor Mhool? 

C2) Othor 8CHOOL o om pon — Hon for ounMnor 
work at thf« or ony othor oehool? 




ti5tl $ 



(3) f omlnss from NON8CHOOL oo^toymont 
dtvififl tho ftummor of 18877 



0 □ None 



0 D None 



h. What If your ocodemfc bote yoor Mtory for 
tooehlng for tho 1887-88 eehool yoar? 



0 D Position ki unpaid 



e. DuHno tha 1987-88 aehool yoar, how mwoh wiU 
you oam h« acMKIonai componaatfon from yoi^ 
oehooHe? for axtra oyrrloiilar or oddH tetyi^ 
•otivttfaa auch aa ooaohlfw> atudam oetHHty 
oponaorahip, or ovanlng obaaaaT 



0 □ None 



4. Durfnfl tha 1 987-88 aahoof yaar , how mueh 
wUi you oam from N0N9CH00L ampfoymant? 



>oal» 



0 □ None 



a . What la your total aamad Incoma from mW- 
Jufia 1987 to mid^iina 1888? 

(Your answer to thi$ question afrnM be equal 
to the sum of your answers to qMStions 
398-ri.i 



0 □ Nona 



40. Do you racalve any incomO'fn-kfnd In a«Mftion 
to or In Hau of your echool aalary? 

Mark (Xf all that apply. 



•11 1 1 □ Housing or Iwusing expenses 
iial aOMesis 



»H ! s □ Tuition for your children 



«llll 4 □ Child care 



;»i8i lO Cotlaoa tuition ior youraaff 
i>i<l «□ Car/transportation expanses 



ilLl 7 D None of tiie above 



41 . Which oetasory rapfasanta tha total eombf nod 
Income of all FAMILY mambara In yot^ 
household during 1 8877 Include money from 
Jobs, net business or farm Income, penaiona, 
dividends, interest, rent, social security 
payments, and any other incoms rocehred by 
family members In your household who are 14 
years of age or oklor. 



Mark (Xf only one box. 



ill] iDUssthanilO.OCX) 

iD #10,000 - 114,999 

sD»15,O00-«19;999 
«□ 120,000 -124,999 
sO •25.000 -129.999 
sn«30,000- 134.999 
$35,000 -139.999 
sD $40,000 - #49,999 
sO $50,000 -169,999 
loO $60.000 -(74,999 

11 a $75,000 - $99,999 

12 0 $100,000 or mora 



ERIC 
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•iCTION 7 - »ACKQROUND INFORMATION 



42. Ar«voum«l«orfMn«l«? 



j in i 1 □ Malt 



43. What to your mom? 

Mark (XI only one box. 



iiol 1 □ Am«rican Indian, Alout. Eskimo 

sO Aaian or Padfic Wander (JSipanasa, Chkntse, 
mpino, Konw, ABitn Indian, Vittrmmese. 
HawaU»n, GMmanimi, Samomi, otharA»i»nf 

4 □ White 



44. Are you of Hispanic orlsin? 



iSDiOYas 
* ^ jDNo 



45. What is your year of Mfth? 



HI] 



46. What is your currant marltai status? 



iiH 1 □ Married 

2 □ Widowed, divor^d, or separsted 
>□ Never married 



47. How many ehlfdren do you have who are 
^pendent on you f more titan half of th^ 
financial aum>ort7 



Number of children 
supported ~ Conthoe with 48 



oONone ^ Sk^tottmr>49 



48. Whatwastheageof youryounveatehHdon 
hia/her taet birthday? Of child is hB$ than one 
year, pfease antar "0".) 



Age of yournjest 



49. Do you have persons other than your apouae 
or children who are dependent on you for 
more than half of their financial support? 



Remsrks 



iiil 1 □ Yes - How many peraona?- 

~ aONo 



a 



iwm»«i5Ass-»A(io- 30-17, ^ l^sge 19 



_^ f . — - . 



The survey you have completed might ^otve a brief f otiowv^ 6t • later time in order to gain Information on teachers' 
movements in the labor force. The foUowing information would aaaist in corrtacttng you if you have moved or changed 
jobs. 



SO. 



Pioaaa PRINT your n«me« your apoueo'a nmm Of •p pli c a b lal, your home 
tateplione number, and moat oonvMilom time to roMh you. 



Your name iHl 



J^otMe'a fuif name 



Street address 



City 



State 



ZIP 



Telephone number Unclude §rea code) 
i ) 



Days/times convenient to reach you 



In whose name the tei^>^wiff 

1 □ No phone 

2 □ My name 

s □ Other - ^cify 



imber listed? (Mark IX} only one) 



51 . What are the names and addresses of two othor poopio who wH! know whore to got In touch whh you 
duHng tt»e coming yeore? Uet no mora than ono poraon who now fiyaa wHh you. Romombor to record the 



Name 


Relationship to you 


Street eddress 


City 


State ZIP 


Telephone number Onclude area code) 
{ ) 


in whose name is the telephone number listed? (Mark (Xf only one} 

1 DNo i^)one 

3 □ Name entered above 

3 □ Other — Specify ,. . 




Name i 


Relationship to you 



Street address 



City 



Telephone number Onclude area code) 

( ) 



State 



ZIP 



In whose name is the telephone number listed? {Mark IX) only one) . 

I 

1 □ No phone 
3 □ Nan^e entered above 

3 □ Other ~ Specify 



52. Pleese enter the date you finish this aurvey.- 



Month 



Day 



Year 
88 



THIS COMPLETES THE QUESTIONNAIRE. 
THANK YOU FOR ASSISTING US IN THIS IMPORTANT RESEARCH. 
YOUR TIME AND EFFORT ARE MUCH APPRECIATED. 



ERIC 
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